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CHAPTER I 
THE PROBLEM 
Schools are one of society's dominant social institutions, especial-
ly in America. In a changing society, education must be the dynamic force I 
that either effects or reflects the changes in the behavioral characteris- 11 
tics of its members. In a more advanced society, the members take a posi- I 
tive interest in education as an effective means for achieving a society 
in which all of the individuals are actively participating for their 
betterment. This does not mean that society advances only through indi-
vidual effort, but that society advances only to the degree that each 
member is aware of his potentialities and accepts his responsibilities. 
This calls for an education which develops resopnsibility, accountability, 
and social conscience in its members. 
Education, as a vital instrument of society, must be continually 
appraised and evaluated. From this continual process of evaluation 
evolve many controversial issues. Two current areas of controversy are 
the place of the private, secondary school in the American school system 
and the definition and realization of the objectives of the program of 
history. 
Too frequently the basis for the tenet upon which arguments are 
based is not closely related to the actual situations. Not only does 
this weaken and invalidate the arguments, but it precludes effective 
solutions and programs. Therefore, it is necessary to know exactly what 
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is being taught in the private, secondary schools _be.tore amy valid crit-
icisms might be made of their approach to the program of history. 
Statement of the Problem. Thus this report involves the findings of an 
investigation of the programs of history in the private, secondar,y schools 
in eastern Massachusetts. The investigation was conducted to determine 
what courses were offered in the field of history and the trends that 
have come into existance since 1948. 
Ana1ysis of the Problem. the area of investigation was subdivided to 
facilitate the collection of data and a more comprehensive report of the 
findings. 
The following sub-problems were examined: 
1. What courses are included in the programs of history in 
the private, secondary schools? 
2. What courses in history are required? 
3. What courses are offered as electives? 
4. What is the expected number of courses in history complet-
ed by each student upon graduation? 
5. What changes have been made in the programs of history 
within the last ten years? 
6. What changes are proposed in the programs of history 
within the next five years? 
7. Is the topic of Current Affairs included in the programs 
of history as a separate course or as a unit within another course? 
8. Are courses in the behavioral sciences included in the 
programs of history? 
9. '.L'o what extent are community and outside resources uti-
lized to enrich the courses in history? 
10. What is considered to be the "best approach" to the study 
-=--=#=~==o'-f=-:;h"-istol_! by the _private, secon~~ schools? 
- 2-
II - 3 -
~~-= ---
11. To what extent does the number of students enrolled in 
the upper schooll affect the programs of history? t-
12. Are the programs of history divided into specific subject 
matter courses? 
1 !mportance of the Study. Private schools have been attacked by some edu-
cators as strongholds of the inefficient, traditional approach to educa-
tion. In view of the fact that the private schools are independent, they 
are free from the pressure for conformity.2 In addition, the heads of 
private schools do not have to answer to a local school committee; but 
rather, justify their means only in terms of their desired ends. Because 
II 
I 
of this independence and lack of supervisory control, there exists no data 1 
on the current programs of history in the private, secondary schools. 
Without these data a valid and purposeful evaluation is impossible. 
Delimitation of the Problem. This study was limited to an investigation 
of the programs of history in the private, secondary schools in eastern 
Massachusetts. Data were compiled for the purpose of presenting a con-
cise picture of the actual courses and trends now in existence in the 
private schools. These data were then analyzed in terms of what courses 
in history are offered in the private schools. The purpose of this analy-
sis was to determine the extent to which the approach is based on the 
division of the history program into the traditional courses or has been 
lThe term "upper school" refers to grade nine through twelve. 
2The regulations with which the private schools must comply in the 
teaching of history are quoted in Appendix A. 
II 
I 
I 
I modified in accordance with the beliefs of many current educators. 
It is not the purpose of this study to investigate the content of 
the vario~a courses nor the methods or techniques utilized in the class-
rooms. '!'his study is not written in support or denunciation of the private 
l schools, the courses offered, nor the overall approach to history. 
Data regarding the undergraduate training of the teachers, the size 
I of the classes, and the tuition fees are included for the purpose of 
presenting a more complete understanding of the program of history. Spec-
ific examples are explained with the intent of showing the extent of the 
independence of each school in determining its curriculum. 
CHAPTER II 
REVIEW OF THE LITERATURE 
A genuine interest in education is a character~stic of American 
society. From the days of our founding fathers this interest has been 
manifested in many different ways. There have been crises, trends, and 
controversies in education which have been accompanied with renewed 
efforts to eradicate the wealmesses in education. 
The objectives of education have been evaluated constantly in terms 
of the needs of a dynamic society. Generally there is agreement on the 
overall purpose of education; however, there are differences of opinion 
about what should be emphasized within the framework of education. 
Charles A. Beard believed that 11 ••• competence in the individual, 
not dogma, is our supreme objective,u1and furthermore: 
our fundamental purpose here is the creation of rich, ma.ny-sided 
personalities, equipped with practical knowledge and inspired 
by ideals so that they can make their way and fulfill their . 
mission in a changing society which is a part of a world complex. 2 
Eighteen years and a world war later, the purpose of education has 
not been changed; however, a tone of urgency has been added. Ibis urgency 
1
charles A. Beard, A Charter for the Social sciences(New xork: 
Charles $Cribner 1 s ~ons, 1932), p.96. 
2Ibid. 
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was reflected by Wanda Robertson when she stated that: 
••• there was never a time in the history of man when education 
needed so much to develop world citizens who could and would cope 
intelligently with the grave problems facing mankind today.l 
The more deeply the United States becomes involved in the current inter-
national struggle for survival, the greater becomes the need for a strong 
educational system. The following quotations are evidence of a growing 
awareness of the present challenge to American education: 
Education must prepare for living in the present and in the future. 2 
The supreme end of ed~cation in a democracy is the making of the 
democratic character.j 
The real challenge to America is to fulfill the great potential of 
her own ideals.4 
It is through the curriculum that the objectives of education are 
implemented. ~ucators agree that the social sciences should be adapted 
to the curriculum and that this adaptation of the social sciences is vital. 
lwanda Robertson, An Evaluation of the Culture Unit Method for 
Social Education(New York: Bureau of Publications, Teachers College, 
columbia university,l950), p. 142. 
2tiuth ~llsworth and Ole Sand (eds.J, Improving the Social studies 
Curriculum, Twenty-sixth Yearbook of the National Council for the Social 
Studies(Washington, u.c.: National Education Associatio~, 1955), p.?l. 
3Earl s. Johnson, Theory and Practice of the Social Studies(New 
York: The Macmillan co.,l956), p.l. 
4Educational Policies commission of the National ~ducation Associa-
tion and the American Association of School Administrators, "The <.,;ontem-
porary Challenge to American Education," Journal of the National Education 
Association, XLVII, No.3(March, 1958), p.200. 
- 6-
<.;harles A. Heard stre.ssed the necessity for the inclusion of the social 
sciences when he stated that: 
The social sciences embrace large bodies of organized and authentic 
knowledge representing human affairs - knowledge, which is absolute- I 
ly indispensible to the conduct of individual life, the management of 
economies, the government of nations, and the adjustment of inter-
national relations.l 
John Dewey recognized the significance of history when he wrote 
"... knowledge of the past is the key to understanding the present. rr2 Today ,I 
American education has a greater challenge that it had at the time of John 
Dewey. This challenge has become the concern not only of educators, but of 1 
educational organizations. The National Council for the Social studies 
issued, on November 29, 1957, a resolution which concluded with the 
following sentence: 
Therefore, the NCSS urges that, in the current crisis confront-
ing our country, sustained and vigorous attention must be given 
to the fundamental role of the social sciences in the education 
of American Youth.3 
The social sciences are an integral part of the curricula at most 
grade levels; however, it is on the secondary level that the eontrovers.y 
is the sharpest. There are several predominant and, I believe, irrecon-
cilable points of view in existence today. William G. Carr, executive 
secretary of the National Education Association, appeared optimistic about II 
our educational dilemma when, in a speech at the Canadian Conference on 1 
1charles A. Beard, The Nature of the Social Sciences(New York: 
Charles Scribn~r•s Sons,l934), p.46. 
2 John Dewey, Democracy and Education(New York: The Macmillan Co., 
1916), p.251. . 
3nResolution Passed b,y National <.;ouncil for the ~ocia1 b~udies, 
November 29,1957, 11 Social Education, XXII, No.2(February11958), p.53. 
1 
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Education, he stated that: 
We are, on the whole, a pragmatic people and proud of it. When-
ever an important human need or problem is recognized, we tend to 
respond with specific educatio~ programs directed to meeting the 
need or alleviating the problem. 
To llla.ey the programs of history are the ne~s for attaining the 
idealistic aims of our American soci ety. The educators with an idealistic 
I point of view rely on the social sciences to "··• build into the lives of 
our children an ever increasing sense of individual responsibility and an 
ever growing desire to be of service to othera.n2 It is a characteristic 
of the idealistic educators to define the objectives of the social sciences 
in broad, general terms which may not be clearly translated into classroom 
objectives. It is noble to state that the main purpose of the social 
sciences is ". • • to help advance American society through ·the improved 
e living of young people as they move toward the opportunities and duties 
of adult citizenship.") An objective stated in such a manner is too far 
removed from reality to be operative. Frank A. Scholfield summarized the 
dangers of idealistic generalizations when he stated that: 
Briefly, we in the social studies are often in the position of 
presenting an essentially false view of so,ial reality which is 
basically ideological rather than factual. 
Another danger in the idealistic generalization of the objectives 
lwilliam G. carr, "The p,urposes of mucation, n Journal of the 
National ~ucation Association, XLVII, No.5tMay,l958), p.304. 
2Hannah M. Lindahl, "3 Social Studies Problemsl" The Instructor, 
No.9(May,l956), p.46. 
3 .. 
Ellsworth, 71. 
~ank A· Scholfield, "Ideology and the Teaching of the Social 
Studies," The Social studies, llVIII; No.2(February,l957), p.59. 
LXV, 
I 
I 
I 
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of the social sciences is that many incidental courses may be included 
under the guise of meeting general objectives. I do not mean that we 
should not have idealistic aims; but rather, that they should be more 
clearly defined in terms of desirable outcomes of learning and not express- I 
ed in such vague terms as: 
The pre-eminent obligation of the social studies, in concert 
with the humane and natural studies, is to help the student dis-
cover the ordered character of the social pattern of his time so 
thaf he will neither be lost in it nor seek only to escape from 
it. 
Because the curriculum is not only 11 • • • the nerve system of the 
school,n2but also the heart of education, it must be organized in an 
efficient and effective pattern. The history program cannot be the "catch-
all". .!rhe social sciences must be defined and organized. Bining and Binin~l 
defined the social sciences as "••• those subjects that relate to the I 
origin, organization, and development of human society, especially to man 
and his association with other rren. n3 One of the most heated controversies I 
of today evolves around the organization of the program of history. There 
is no question about the need for organization. Charles A. Beard empha-
sized this when he said that: 
In the light of the finding that some frame of reference, some 
conception of arrangements deemed real, possible, and desirable, 
will in fact control the selection and organization of materials 
in the social sciences.4 
1Johnson, 113. 
2 Ellsworth, 7. 
3 Arthur C. Bining and David H. Bining, Teaching the Social studies 
in Secondary Schools(3rd ed.;New York:McGraw-Hill Book Co.,Inc.,l952), 
p.l. 
4Beard, The Nature ••• , 182 
- 9 -
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The problem of organizing a program of history is affected by the 
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organization of the entire curriculum. .Many educators contend that the 
traditional, subject matter courses are inadequate because the outcome is 
the attainment of knowledge for the sake of knowledge. They believe that 
II the traditional subjects are void of opportunities for "life-adjustment" 
and for "••• experiences of the greatest worth to the individual.n1 The 
educators with this point of view attempt to formulate programs which will 
". • • provide meaningful life experiences through the social studies in the 
form of the life-adjustment-education program. 112 Jolm uewey is often con-
sidered to be the father of this school of thought; however, he did not 
object to the division of the social sciences into the traditional courses, 
but rather believed that the materials presented in these courses should 
consist "••. primarily of the meanings which supply content to existing 
social life."3 He discussed the merits of geography and history because 
they: 
••• supply subject matter which gives background and outlook, 
intellectual perspective, to what might ot~erwise be narrow personal 1 
actions or mere forms of technical skills. 
Furthermore, he considered history and geography to be "••• the two great 
school resources for bringing about the enlargement of the significance of 
a direct personal experience. n5 John Dewey saw a definite weakness in edu-
1
clarence D. Samford and Eugene Cottle, Social. Studies in the 
Secondary School(New York:McGraw-Hill Co.,Inc.,l952), p.68. 
2~., 86. 
3 Dewey, 226. 
4Ibid., 244 
5~., 255 
cation, a weakness stemming from the fact that the learning in the schools ,1 
was too far removed from reality to contribute to a comprehensive under-
standing of our culture. He wanted perception based upon connection. It 
cannot be justifiably said that John Dewey perceived subject matter as a 
barrier to meaningful learning nor that he was the father of a movement to 
eradicate the traditional history courses when it was he who said that: 
Every step forward in the social sciences - the studies termed 
history, economics, politics, sociology - shows that social ques-
tions are .capable of being intelligently coped with only in the 
degree in which we employ the method of collecting data, forming 
hypotheses, and iesting them in action which is characteristic of 
natural science. 
John Dewey wanted only to face reality with a scientific approach, not to 
revolutionize the entire educational program. He said that "the important 
thing is that the fact be grasped in its social connections - its function 
in lite. n2 
Before discussing other approaches to curriculum organization, I 
would like to explain the point of view of the "reactionaries." Professor 
Bestor is one of the better known of the 11traditional educators"• He 
bitterly attacked the 11life-adjustment educators" and has created a tumult. 
He was: 
I 
• • • highly critical of educational practices in American secondary 
schools, he urges that they return to what should be their real 
pprpose - the teaching of the basic subjects of science, mathematics) 
history, English, and foreign languages.3 
1
newey, 333. 
2Ibid., .3.36. 
I 
3r.eo J. Alilunas, 11Bestor 
No.5~M~11958), p.2.38. 
I 
I 
and the 'Social Studies •," Social EducatioD, 
XXII, 
~=~==--=-------=== 
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Although Professor Bestor believed in a return to the ntraditional," there 
are many believers in subject matter who are not as reactionary. G. D. 
Lillibridge, an advocate of the teaching of the 11 knowledge of the past, n 
stated that: 
Much as I admire his work and value his acquaintance, for example, I 
cannot qualif.y by temperament alone, to ride with Professor Bestor 
as he gallops through every Middlesex village and farm. Nor. can I, 
handicapped again by temperament, crawl on my hands and knees with 
our colleagues, the professional educators, too many of whom are 
apparently unaware of anything happening eighteen inches above the 
valley floor. But this incapacity of mine only underlines what
1
is 
the real problem - that of immobility amfudst the fury of sound. 
It is true that 11 ••• no single body of subject matter based on ~ 
one of the single disciplines can •give the student his world•.n2 Charles 
-· 
Beard believed that the approach to the social sciences as selected 
of human affairs was a logical outcome of "... the stress of modern 
aspects 
special-I 
ization, itself the inevitable result of intense efforts to see things more 
1 accurately and vividly. 113 Although John Dewey did not object to the 
division of subject matter into the "traditional" courses, he saw the dan-
ger in specialization as is evidenced by his statement that 11 the special-
izations of these topics are for specialists; their interaction concerns 
man as a being whose experience is social.fl4 
Many educators are now facing the problem of how to relate all of 
the material available in the social sciences to produce an understanding 
~.D. IJ.llibridge, "History in the Public Schools, n Social Education, 
XXll, No.3(Mareh,l95S), p.ll5. 
2Johnson, 102 • 
.3Beard, A Charter 
4newey, 249. 
•••• 17 • 
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of our total culture and . its interaction with other cultures. Earl 
Johnson pointed out that "• •• general knowledge is had by relating special 
studies."1 Furthermore, he stated that 11the unity of social life, whether 
whole or impaired, is what youth ought to understand. n2 It is with this 
overall purpose in mind that he listed the following aims of the social 
sciences: 
The aims of social study may be divided into three major groups: 
factual knowledge, understanding or insight, and skills. Factual 
knowledge is the content, understanding or insight represents its 
meaning, and skills are the means by which its maaning is establish- 1 
ed.3 11 
The term "social understanding" is applied to one of the more recent I 
approaches to the social sciences. Social understanding is more than 
Jmowledge about social life, it ia: ·. . II 
••• a thorough knowledge of the actual workings of our modern societ~l 
along with an understanding o£ the conditions which have produced 
the present state of affairs. 
It is the aim of the social educators to develop citizens who not 
only understand their needs but who know how to meet these needs realis-
tically. Closely allied with the 11social approach" is the 11p~oblem 
approach". NJ. educator who believes in the problem approach considers 
the social sciences as: 
••• those disciplines which seek to understand man in his relation-
ship with other men by using the methods of science, essentially 
observation, reflection upon experiences, and efforts to provide 
1 Johnson, 105. 
2ill£., 98. 
3Ibid., 232. 
4aobertson, 4. 
-13-
public verification for generalizations.1 
The problem approach is defined as a: 
••• tough-minded scientific approach which presents immediate and 
future conflict situations in the hope of inducing the students to 
utilize social processes and to make social predictions and deci-
sions that will keep such conflicts within reasonable limits.2 
The specific qbjectives of this_approach are that "students ~hould 
be taught to recognize and define areas of human conflict,n3and that: 
••• with reference to specific political and social issues, students 
be taught to define alternative methods of regulating human affairs 
that are possible from the point of view of major value positions 
in society.4 . 
Ralph T,yler believed that all youth could benefit from experiences with the I 
following: 
1. The problems of the social sciences 
2. The concepts of the social sciences 
3. The methods of the social sciences _ 
4. The arrival at defensible generalizations about social phenom-
enon and social problems.5 
The "traditional approaches" to history should not be discarded 
because they are old, nor should the "modem approaches" be adopted because , 
they are new. However, the needs of American youth and society must be 
me\ and nthe time is ripe for schools and scholars and professional and I 
I 
I 
II 
~alph Tyler, ttThe Place of the Social Sciences in the Liberal Arts I 
Curriculum, 11 The Journal of General Education, X(April,l957), p.l14. 
~onald W. Oliver, "The Selection of Content in the Social Studies, n 
Harvard Educational Review, XXVII(Fall,l957), p.299. 
3~., 292. 
4Ibid., 293. 
5Tyler, 116-117. 
-14-
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academic educators to unite in the common cause of enlightenment."! 
The private schools are often attacked as undemocratic institutions 
which thwart the ideal of American public education. In an address at the 
annual convention of the American Association of School Administrators, 
James conant intensified the dispute over the private schools when he at-
tacked their existence. He stated that they were undemocratic and that: 
If one accepts the ideal of a democratic, fluid society with a mini-
nrum of class distinction, the maximum of fluidity, the maximum of 
understanding between different vocational groups, the~the ideal 
secondary school is a comprehensive public high school. 
In his address, James Conant not only showed concem, but expressed alarm: 
The greater the proportion of our youth who attend independent 
schools, the greater the threat to our democratic unity. Therefore, 
to use the taxpayers' money to assist such a move is, for me, to 
suggest that American society use its own hands to destroy itself.3 
For him there was no possible compromise: 11 The false antithesis between 
education for the gifted and education for all American youth must be re-
solved."4 
James Conant was bitterly attacked for the position which he took 
against the private schools. Archbishop Richard J. Cushing responded by 
justifying the existence of the parochial school as the educational insti-
tution which mat the spiritual and moral needs of the youth which are not 
lwilliam H. Cartwright, "The Social studies: Scholarship and 
Pedagogy," Social Education, XXII, No.5(May,l958), p.234. 
2 Jam:ls B. Conant, "Unity and Diversity in Secondary Education," 
Leadership for American Education, The Official Report of the Seventy-
eighth Annual Convention of the American Association of School Adminis-
trators(Washington,D.C., National Education Association,l952), p.241. 
3. ~., 240. 
4· ~., 243· 
I 
II 
I met in the public school.l 
Allan Heely defended the private school as an institution existing 
not only within the framework of democracy, but as a means of strengthening 11 
the American ideal of democracy: 
It is sound American doctrine that a man is similarily free to 
choose whatever school he pleases for his children and for whatever 
reason, regardless of whether his reason seems good or bad ~ any-
body else, or whether he prefers a good school or a bad one. 
He then proceeded to say that: 
If it [the private schoolJconceives itself, however, to be an instru-
ment of public service conducted under private auspic~s, it has im-
portant assets in the balance sheet of American educatian.J 
The criticism is that the private schools cultivate "an aristocracy of 
l snobs.n Frank Ashburn answered this criticism by saying that " a good 
II 
II 
I 
I 
indepe~dent school is selective, not exclusive. 114 He believed that this 
selection was not a necessary evil, but that " in a free society it is 
imperative that the society be able to generate and select uncommon men 
and women from its own ranks."5 
1Archbishop Richard J. Cushing, "The Case for Religious . Scho~ls," 
Saturd!f Review,(May 3,1952), p.14. 
. - 'I 
2Al~an v. Hee~y, "A Call for Diversity," Saturday Review,(Ma.y-3,~952), 
. . ~ 
3~. 
4Fz.ank D. Ashburn, A Parents1 Guide to Independent Schools and 
Colleges(New York: Coward..YcCann, Inc.,1956), p.l27. 
5~., 129. 
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Allan Heely also supported this position: 
No democracy can realize its full potentialities unless its plan 
of education looks toward the cultivation of its superior minority, 
of an aristocracy of brains with character. 
This selection involves two considerations - the academic and the 
economic. The ability of the parents to p~ the tuition fee must be con-
sidered. A tuition fee is an economic necessity; however, Allan Heely 
believed that: 
••• there is no private school head in the country who would not 
rejoice if it were possible for h~ to choose his students withput 
regard to economic considerations. 
Furthermore, Allan Heely stated that the existence of an economic consid-
eration does not mean: 
••• •class• education in any objectionable sense. It is one of the 
means by which education in the American democracy can make fully 
available the various capacities of all its citizens.3 
Frequently the private schools are considered to be the bulwark of 
traditionalism: they supposedly exist for the sole purpose of indoctrinat-
ing the students in the belief that knowledge should be learned for its 
own sake and for the sake of passing the college entrance examinations. 
Claude r'Uess looked with pride at the history of the private school for the 
past fifty years as a period of productive and sound experimentation; how-
ever, he believed that "••• many educators have too readily accepted novel 
!Allan V. Heely, ''Is It Class Education, 11 Excerpt from Why the Pri-
vate School?, Harper's Magazine, CCIII, No.l215(August,l951), p.l7. 
2Heely, "A Call for Diversity," 15. 
3Heely, 11 Is It Class Education," 17 .• 
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e ideas before their worth was fully nia.nifested. 111 Henry Bragdon pointed to 
the fact that II... Exeter developed college level courses some years before I 
•education for -the gifted•' became the concern it is toda.y.u2 
The private schools are traditional in the sense that they believe 
11 
there is value in academic schoiarship; however, scholarship is not only 
II an end but a means. This dualism is evidenced by the following statement 
I of purpose by the head of a department of history: 
The fundamental purpose of all work in the department is to enable 
boys, by the acquisition of a basic bo~ of .tactual knowledge and 
a rigorous training in the processes of historical thinking, to 
achieve both an understanding of man•s cultural heritage and an 
intelligent approach to the problems of their own day.3 
The specific objective of this department of history is to: 
••• acquaint the student with his political, economic, social, and , 
. cultural heritage, to develop in him an academic interest in history 1 
and related subjects for their own sake and, in consequence thereof, 1 
to help him understand the problems of his community, nation, and 
world and prepare for an appreciative and responsible life in 
America.4 
Courses in history are the nuclei of the social sciences in the 
private schools. The emphasis is placed on history because it is believed 
that "he who knows history, however, is prepared to reason intelligently' 
and to act wisely on the problems of his own time and place.n5 Although 
1claude M. Fuess, 11 An Educator's Balance Sheet, 11 Saturday Review, 
(September 13,1952), p.l2. 
2Henry w •. Bragdon, 11 A History Program for Able Students,n Social 
Education, XXII, No.3(March,l958), p.l07. 
3Ray .A. Eusden,Jr., 11 Homage to Cleo," The Archbishop, published 
by the Brooks School, North Andover, Massachusetts (December,l957), p.13. 
4Ib· .d 8 
__L., . • 
5Ibid., 7. 
- 18 -
1 
the approach of the private schools to the social sciences has not been as 
drastically altered as has the approach of the public schools, the private 
schools are realistic in their approach as is evidenced by such statements 
as, "in all courses in the department the major trends and problems form 
the focal points of study.ttl 
Dan Dodson suggested that a private, educational institution might 
II justify its existen~e by fulfilling, at least partially, .the following 
roles: experimental, yardstick, creative, and leadership.2 
The private schools have been charged with the responsibility of 
justifying not only their existence, but also their treatment of the 
social sciences. Frank Ashburn stated that: 
There is ground other than historical on which the independent 
schools may take their stand as good American institutions: the 
ground of public service.3 
I 
The teacher of history is also involved in the educational contro-
versies of todq. To some, the teacher is the bottom rung in the ladder 
of educational hierarchy, and to others she is the top rung. Realisti-
cally, the educational ladder is missing some of' its middle rungs. Whether 
the teacher is considered to be the top or the bottom rung, there is a 
definite lack of' communication between the opposite ends of the ladder. 
Jean D. Grambs hinted at this lack of' communication when she said: 
Although educators have been accused of being faddists - going all 
lEusden, e. 
2nan W. Dodson, "Forward: Democracy and Private Education, 11 'I'he 
Journal of Educational Sociology, XXX(April,l957), p.337. ---
3Ashburn, 132. 
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out for "unit teaching" . one year and audio-visual aids the next, 
espousing role-playing _or group work, as the case may be- it is 
probable that such fads in education actual~ touch relatively few 
teachers.l · · 
Earl Johnson considered the teacher when he discussed the future of the 
social sciences: 
Since the teacher is the central and most powerful factor condition-
ing the quality of the teaching of the social studies, it is reaaon-
able to hold that the future requires a radical change in the edu-
cation of the teachers who will teach the social studies.2 
I 
t He then ennumerated three areas of concern in the teaching profession which 
he believed must be given consideration before the enigmas surrounding the 
future of the social sciences can be solved. The three areas were: 
I 1. The present imbalance in teacher education in method and technique 
needs to be corrected whether that imbalance be in one direction or 11 
the other. 
2. The obligation to educate teachers ought to be viewed as one which! 
is campus-wide and/or knowledge-wide. 
3. The master's degree ought to be the minimum pre-requisite for 
entr,y into the profession.3 
G. D. Lillibridge regarded the teacher as the vital element of edu-
cation. He said: 
I am not at all sure what an ideal program would be as set 
against the present . curriculum, particularily since one must take 1 
into account day-to-day teaching in the hands of a skillful, intelli-
gent teacher who can operate profitably no matter what prescribed 
program he or she ~ be saddled with by a low-grade school board or 
lJean D. Grambs, "The Social Sciences and Educational Methods," New 
Viewpoints in the Social Sciences, ed. Roy A. Price, Twenty-eighth Year=--
book o£ the National Council £or the Social Studies,(Waahington, D.C., 
National Education Association,l958), p.l$9. 
2Earl s. Johnson, "A View of the Future of the Social studies," New _,, 
Viewpoints in the Social Sciences, ed. Roy A. Price, Twenty-eignth Year-
book of the National Council for the So~ial studies,(Washington, D.C., / 
National Education Association,l958), p.219. 
3Ibi.d. 246. _, 
tl 
super-patriotic legislature.l 
The discussion of the teachers of history is, to a large extent, con- 1 
earned with teacher training. This leads to a discussion of teacher train-
ing institutions. Too often the role of the liberal arts college as an 
I institution of teacher education has been overlooked. In view of the fact 
that the private schools and the social sciences are being evaluated, the 
teachers of history in the private schools must also be evaluated. The 
controversy about teacher education is like a pendulum - it has swung from 
the content side to the psychological side. However, it is gradually coming I 
I 
to rest in the middle as is evidenced by the statement, "The teacher must 
walk on two feet, one psychological, the other content drawn from the 
disciplines.n2 
In the following chapters evidence will be presented and analyzed 
to present a basis from which the advocates or the attackers of private, 
1
, 
I 
secondary schools may argue. 
!Lillibridge, 11.3. 
2Howard H. Cummings, "Psychological Influences on Social studies 
Teaching," New Viewpoints in .the Social Sciences, ed.Roy A. Price, Twenty-
eighth Yearbook of the National Council for the Social studies,(Washington, 
D.C.,l95S), p.217. 
II 
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CHAPTER III 
PROCEDURE 
The Method Employed to Collect the Data. The personal interview was select-
ed as the method for obtaining the appropriate data. There were three ,, 
reasons for the selection of this method. First~ the validity of the inforl 
mation obtained from a questionnaire cannot be readily established and the I 
nique commonly used in the questionnaire. Second, the private schools and 
the programs of history are issues in the controversial arena of education; I 
therefore, the headmasters, the headmistresses, and the heads of the departi 
menta of history are sensitive and reluctant to disclose information which 
could be manipulated by malicious criticizers. The method of personal 
interview is more effective than the questionnaire in overcoming this 
reluctance and in obtaining accurate and unbiased information. Third, ther 
is a high degree of confusion and misunderstanding about the terminology 
employed in the field of education. This confusion, to a large extent, 
could be dispelled during the interview~ 
Selection of the Private Schools to be Interviewed. The geographical loca-
tion of the private schools was eastern Massachusetts - the western limit 
was Worcester. In view of the fact that the controversy about private 
schools and their programs of history evolves primarily around the inde-
pendent , academic or preparatory schools, sectarian schools and schools 
- 22 -
for the handicapped1 were not included in this survey. Furthermore, this 
survey does not take into account those schools which did not offer a four 
year high school program. Appendix B is a complete list of the schools 
which were selected. 
During the course of selection,2 a basic information card was com-
piled for each school. The following information was recorded: 
1. The name of the school 
2. The address of the school 
3. The name of the headmaster or the headmistress 
4. The type of school - boarding or day 
5. The sex of the students 
6. The grade levels 
7. The tuition fee. 
Initial contact. The schools selected were sent a form letter.3 Included 
with this form letter was a stamped, self-addressed envelope and a form4 
which was to be completed and returned. This letter was sent to the pri-
vate schools two weeks before the date of the requested interview. The 
response of the private schools to this letter is indicated in Table 1. 
The forms which were returned requesting a change of date were contacted 
immediately by telephone. In the event that a school did not acknowledge 
receiving the letter, a telephone call was made to the respective school 
four days prior to the date of the requested interview. 
Lrhe term Hhandicapped11 refers to children who are blind, deaf, 
crippled, mentally retarded, or emotionally disturbed. 
2The book utilized in this process of selection was the Handbook of 
Private Schools which is published by Porter Sargent of Boston. 
3 see Appendix C. 
4see Appendix lJ. 
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Preparation for the Interview. Before the interviews were conducted, the 
categories of desired information were formulated. The Headings of these 
categories were then typed on the pages of a loose-leaf notebook, three 
and one-half inches by five and one-half inches, which was to be used dur-
ing the interview. These categories served as a guide during the interview 
and provided a means for recording the information rapi~ and accurately. 
The following headings were used: 
1. The Required <.;ourses and Grade Level 
2. The Elective Courses and Grade Level 
3. The Number of Courses Completed upon Graduation 
4. The Course <.;hanges wi. thin the Last Ten Years 
5. The Changes Proposed for the Next Five Years 
6. The 1reatment of Current Issues 
7. The Approach to the Behavioral Sciences 
8. t he Enrollment in the Upper School 
9. Lhe Maximum Size of the Classes in History 
10. ·rhe Number of Teachers in the Department of History 
11. The Undergraduate Training of the Teachers of History 
12. The Areas of Emphasis in the Courses of History~ 
13. The utilization of Community and Outside Resources 
14. The Participation in Independent School Associations 
15 • . 'l'he Inquiry and Interest of Parents in the Progr~ of 
History. 
The Interview. The interviews were conducted with either the headmaster, 
the headmistress, or a teacher of history. After the interviewer clearly 
established the purpose of the interview, she requested the desired infor-
mation. This information was recorded during the interview. 'rhe interview 
was terminated after the necessary information had been collected and the 
interviewer had accepted the courtesies extended by the official of the 
school. 
Tabulation and Analysis of the Data. The information obtained from the 
schools was transferred fram the loose-leaf notebook to cards five and one-
-24-
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T.A:BLE 1 
RESPONSE OF THE SCBDOLS TO TID1 SURVEY 
I 
I ; 
II 
I 
I 
I 
li 
Number of Schools Contacted ••••• • ••••••••••••••••••• 
Positive Replies 
Nunlbe r • ••••..••.•.••••••.•••• . •••••• 
Percent~ ••••..••...........•..• . .• 
Negative Replies 
Information Received 
Number •••••••• • ••••••• 
Percentage •••••••••••• 
No Information Received 
N'Ullll:e r • • . • • • • . • . • . . . . • 
Percent~··········•• 
No Reply 
Positive Telephone Contact 
Nll.Dll::Je r. . . . . . . . . . . . . . .• 
percent~········· • •• 
Negative Telephone Contact 
N'Wlllle r • .•............• 
Percent~············ 
- - -------
50- 100-
99 149 
11 7 
5 5 
45 70 
•• •• 
•• •• 
2 •• 
18 •• 
1 2 
9 29 
3 •• 
27 •• 
Enrollment in the 
150- 200- 250-
199 249 299 
8 4 3 
5 2 3 
63 67 100 
2 1 • • 
25 33 •• 
•• •• •• 
•• •• •• 
1 •• •• 
13 •• • • 
• • • • • • 
•• •• •• 
[J'p:per School 
300- 350-
349 over 
4 1 
2 1 
so 100 
1 • • 25 • • 
1 •• 2:5 • • 
• • •• 
• • • • 
•• • • 
• • •• 
e . 
Total 
38 
23 
62 
4 
18 
3 
8 
4 
18 
3 
8 
I, 
! 
,I 
'I 
1:\) 
Vt 
half by eight and one-half inches. Each category was placed on a separate 
card. Each card bore a number arbitrarily assigned to the respective 
school. This procedure was adopted to facilitate rapid and accurate tabu-
lation of the data. Tables were constructed and analyzed to- determine the 
answer s to the questions listed in Chapter I. The data were classified by 
the number of students enrolled in the upper school and by the sex of the 
students in the various schools. Although more information could be obtain-
ed from different t ypes of classification, this information would not be 
appropriate to this survey. 
The number of reporting schools included in the various tables 
varies. In the case of one coeducational school, the school for boys was 
separated from the school for girls. Not only was this separation reflect-
ed in different tuition fees, but also the programs of history for each 
were different; therefore, each program of history was handled separately, 
exc~pt where otherwise noted. In addition to the twenty-seven schools 
which were interviewed, four schools furnished written information about 
their departments of history. \Vherever it was approprmate to use this 
information it was included; however, there were many instances when this 
information was inadequate and ~ot included. 
Letters to Associations Concerned with Private Schools or the Programs of 
History• In an attempt to ascertain the degree of homogeneity in the 
courses in history offered by the private, secondary schools, letters 
were sent to associations of private schools or associations of the 
administrators of private schools. Letters requesting information about 
the extent of communication with the private schools were sent to asso-
- 26 -
ciations interested in the programs of history in the secondary schools. 
Thirteen letters of this type were sent to the associations listed in 
Appendix E. The replies fr.om both types of associations did not contain 
any information which was appropriate to this survey. Therefore, no 
additional associations were contacted and the information alrea~ received 
was not included in this survey. 
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CHAPTER IV 
FINDINGS OF THE STUDY 
Type and Characteristics of the Reporting Schools 
Enrollment in the Upper School. The private, secondar,y schools may be 
classified in many different w~s. For the purpose of this study, the most 
meaningful classification is by size. The size was determined b.f the 
enrollment of the upper school rather than the enrollment of the entire 
school. Many private schools do not have a proportionate enrollment at 
each grade level. This is the outcome of an emphasis being placed on 
certain grade levels within the schools. Frequently a school with a large 
enrollment in the lower and middle schools will have a small enrollment in 
the upper school. This is also true in the reverse. In addition the 
enrollment in the upper school may not be proportionately divided at each 
grade level. .Som s.chools have a very small enrolloont in the ninth and 
tenth grades and a large enrollment in the eleventh and twelfth grades. 
The extent of the even distribution of students at each grade level of the 
upper school depends on the extent to which the school emphasizes a four-
year program. 
There are some schools that exist for the purpose of providing an 
opportrmity for students to supplement an inadequate four-year program 
previously completed at another school. A student m~ have an inadequate 
program either because he has failed to receive passing marks in certain 
- 2S-
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I courses or recause be has not completad prerequisite courses for a 
I 
particuJ.ar college or university. This type of school will ·have a large 
enrollment in the eleventh and twelfth grades. 
!'{any of the private, secondary schools include a thirteenth grade; 
however, there is no instance of courses designated specifically for this 
grade level. The students enrolled in the thirteenth grade elect courses 
offered in grades nine through t\-mlve. These students are assimilated by 
the other four grade levels; therefore, they are included in the statistics ' 
for the upper school. 
The classification of the schools by size facilitates a more 
intelligible and meaningful handling of the data for the purpose of this 
survey. It also reveals the extent to which there is homogeneity in the 
teaching of history ~~ong the schools of the same size and different sizes. 1 
Other types of classification involve incidental data which is not relevant 
to this study. For example, the classification of the schools by the 
tuition fees would not be meaningful as a method of anaJ.yzing the data 
without a knowledge of the per pupil costs and the total enclowment. 
Table 2, Classification of the School by Total Enrollment in the UPper 
School, shows the number of schools of various sizes. Sixty-eight percent 
of the schools have an upper school enrollment of under two-hundred 
students and only thirteen percent of the schools have an upper school 
enrollment of over three-hundred students. 
Accommodations of the Schools. There are three different types of 
accommodations offered by the private schools: boarding, day, and boarding-
day. Table 3 shows the type of accommodations offered by the schools of 
II 
TABLE 2 
CLASSIFICATION OF TEE SCHOOLS BY 
TOTAL ENROLLI'-OOJ"'T UT TEE UPPER SCHOOL 
50- 99 ......................... 6 
100-149 ......................... 7 
150-199 ......................... 8 
200-249 e e e e • e • • • • • • • e • • • • • • 6 ._ • t I 
250-299 ......................... 3 
••••••• lt ••••••••••••••••• 3 
350-over ••••. . • • • • . . . . . . . . . . . . . ·-·--1-..._ 
To tal. • .••••••.•••••••••••••••.• 31 
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TAELE 3 
CLASSIFICATIOn OF TEE SCHOOLS BY ACCOH-r-10DATIONS 
Enrollment in the Schools 
50- 100- 150- 200- 250- 300- 350-
99 149 199 249 299 349 over TotaJ. 
Boarding SchOols ••••••• 2 •• •• 1 •• • • I e 3 
D~ Schools •••••••••••• 4 3 1 • • 2 1 •• 11 
Boarding-Dey Schools ••• •• 4 7 2 1 2 1 17 
Total ••..••••••• 6 7 8 3 3 3 1 31 
II 
various sizes. The day schools are located near Hetropolitan Boston or 
some other heavily populated area. The boarding-day and boarding schools 
are usually located in rural or suburban areas. The majority of the 
students, in the boarding-day schools, are boarding students; however, a 
small number of day students residing in the immediate area are admitted. 
It is only logical that the majority of boarding-day schools will have a 
larger total enrollment than either the day or boarding school. 
occasionally the student body of a boarding-day school is composed 
primarily of day students with boarding accommodation offered outside of 
the school plant for a very few students. 
The sex of the Students. There are boys, girls, and coeducational, private 
schools. Table 4 shows the classification of the sehools by sex. over 
fifty percent of the schools are boys schools, thirty percent are girls 
schools, and seventeen percent are coeducational. With the exception of 
one school, the boys and girls attend the same classes in the coeducation-
al schools. In the one school, which is the exception, the school is 
divided into two separate schools, one for the boys and one for the girls. 
Frequently a school which is coeducational on the lower and middle 
school levels will be limited to either boys or girls on the upper school 
level. For the purpose of this study, the schools will be classif ied by 
the students in the upper school. 
It is interesting to note that the coeducational schools, as a 
group, have a smaJ.ler enrollment than either the boys or girls schools. 
Furthermore, the boys schools have a larger enrollment than either the 
coeducational or girls schools. 
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T.AJ3LE 4 
CLASSIFICATIDlif OF THE: SCHOOLS :BY SEX 
Enrollment in the m>:per School 
50- 100- 150- 200- 250- 300-
99 149 199 249 299 349 
Boy • ................ . .. ~ ••• 2 4 3 2 2 2 
Girl • •..•...•..•.....••••• 3 1 3 l l • • 
coeducational •••••.••••••• 1 l l •• 1 1 
Total. •. .. . ......••• 6 6 7 · 3 4 3 
a. Milton Academy a.n.d Milton Academy for Girls were 
included in this table as one school. 
350-
over 
1 
•• 
•• 
l 
- 33- . 
Total 
16 
9 
5 
30a 
II 
Table 5 shows t he courses offered i n girls, boys, and coeducational 
schools. This table reveals a high de gree of uniformity among the courses 
offered in the three types of schools. The highest degree of uniformity 
is between the boys schools and the girls schools. However, there are 
several points of differences. The schools for boys offer more "advanced" 
courses. The boys schools also offer more courses in Political Science 
than do the other two types. In addition, a greater variety of courses 
are offered in the boys schools. This mq be partially attributed to the 
fact that there are more boys schools and that these schools have a 
larger enrollment. 
The programs of courses off ered by the coeducational schools are 
more limited. Two definite programs which are emphasized are in the areas 
of Ancient and Medieval History and Contemporary History. 
No further analysis of the data obtained in the survey and 
classified by the sex of the students was made in view of the fact that it 
was not as fruitful as an analysis in terms of the size of the schools. 
The Tuition Fees of the Private Schools. Table 6 shows the tuition fees, 
day and boarding, of the private schools. The range of the tuition fees 
for dey students is six-hundred dollars and the range of the tuition fees 
for boarding students is fourteen-hundred dollars. This table merely 
gives an insight into the economic p i cture of the private schools. It is 
not meaningful without further information about the economics of the 
various schools. The degree of correlation between the tuition fees and 
the courses offered in h istory is negligible. 
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TA:BLE 5 
REQUIRED AND m:.ECT IVE COURSES IN' TEE 
IDYS, GIBLS, AND COEDUCATIONAL SCIDOLS · 
Subjects :Boys Girls 
R E R E 
United States History. • • • • • • • • • • • • • • 15 
United States History (two year 
course).. . . . . . . . . . . . . . . . . . . . . . . . . . . • 2 
American Colonial History ••••••••••••• 
Advanced United States History •••••• 1 
Ancient Histor,y ••••••••••••••••••••••• 
Medieval History •••••••••••••.•••••• •• 
Ancient and Medieval History........ 3 
Medieval and Early J.iod.ern History ••••• 
European History •••••••••••••••••••••• 
Advanced European History ••••••••••• •• 
Modern European Histor,y ••••••••••••• 3 
World History ••••••••••••••••••••••• 3 
Advanced World History •••••••••••••• •• 
Europe since 1815••• • ••••••••••••••• •• 
Civilizations of EUrOpe ••••••••••••••• 
world History to 1815••••••••••••••• 1 
International Affairs or the World 
in the Twentieth Century •••••••••••••• 
contemporary Society, Histor,y, 
or Affairs • • ......................•• •• 
Europe and America since 1492 ••••••••• 
His tory of England to 1815 and 
world of the Nineteenth and 
TWentieth Century •••••••••••••• • •••• 1 
American History and Community 
Study • .••.••••.• I • • • • • • • • • • • • • • • • • • • • • 
Europe and America to 1795 or 
18?0. • . . . . . . . . . . . . . . . . . . . . . . . . . . . • . • 1 
Europe and America from 1795 or 
1S,70. . . • . . . . . . . . . • . . . . . • . . . . . . . . . . . • 1 
Civics.. . . . . .. . . . . . . . . . . . . . . . . . . . . . . . 2 
Problems of Democracy......... • • • • • • • • 
Government or Political Science ••••••• 
Economics. . • . . . . . • . . . . • .. . . . . . . • • • • . • • • 
Geograpey............ . . . . . . . . . . .. . . . . • • 
Geo-Politics ••• ~···················· •• 
Economic Geography •••••••••••••••••••• 
world Geogra.pey. • • • • • • • • • • • • • • • • • • • • • 
psycholog}f'........... . . . . . . . . . . • . • . • • • 
• • 9 
•• •• 
1 •• 
1 
2 
1 
2 
1 •• 
2 1 
1 • • 
2 •• 
2 •• 
7 2 
1 1 
1 •• 
1 •• 
1 •• 
•• •• 
1 •• 
2 •• 
•• 1 
•• •• 
•• 
•• 
• • 
1 
1 
1 
1 
1 
1 •• 
4 •• 
2 •• 
1 •• 
•••• 
.... 
1 •• 
•••• 
•• 
• • 
• • 
•• 
•• 
•• 
3 
•• 
2 
•• 
6 
•• 
•• 
•• 
•• 
• • 
1 
2 
•• 
. . 
•• 
•• 
• • 
.. 
2 
•• 
• • 
•• 
•• 
1 
•• 
1 
coe due at ional 
R E 
4 
•• 
... 
• • 
2 
•• 
• • 
•• 
•• 
• • 
•• 
1 
•• 
•• 
•• 
• • 
•• 
•• 
•• 
•• 
•• 
• • 
•• 
• • 
1 
. . 
•• 
• • 
1 
. . 
•• 
•• 
•• 
. . 
• • 
•• 
1 
•• 
•• 
• • 
1 
•• 
2 
1 
•• 
• • 
•• 
•• 
•• 
• • 
•• 
•• 
• • 
•• 
•• 
•• 
• • 
1 
• • 
• • 
. . 
•• 
.. 
Total 
28 
2 
1 
3 
7 
1 
9 
1 
5 
2 
20 
7 
1 
1 
1 
1 
2 
4 
1 
1 
1 
2 
2 
4 
4 
4 
3 
1 
1 
1 
1 
1 
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T.ABI.E 5 (Continued) 
REQUIRED AND E:fjECTIV'E COURSES IN THE 
:BOYS, GIBLS , AND COEDUCATIONAL SCHOOLS 
Subjects :Boys Girls coeducational 
social Living ••.•..............•.• • 
History of England •••• ••••• •••••••• 
Far Eastern History •••••• •• •••••••• 
Western Thought •••••••••••••••••••• 
Philosopl:ly • •• .... .... .. .... ... .•••• 
History of the Americas •••••••••••• 
Modern Diplomacy (seminar) •••••••• • 
Total •.. . ...... . .........•.• 
code -
R-Required Courses 
E--Elective Courses 
R E 
1 • • 
•• 4 
• • 1 
• • 1 
•• 1 
. . •• 
•• 1 
34 43 
R E R E 
•• • • •• • • 
•• 3 1 . . 
1 •• • • •• 
• • •• • • • • 
• • • • • • • • 
• • 1 •• •• 
• • •• •• • • 
23 22 10 6 
a. The courses offered in t hirty-one schools were included. 
--- - -=""=""-= 
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Total 
1 
8 I. 
2 
1 
1 
1 
1 
138a 
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T.A:BLE 6 
CLASSIFICATION OF TEE SCHOOLS :BY TUITION FEE 
Enrollment in the U:Qpe r School 
50- 100- 150- 200- 250- 300- 350-
99 149 199 249 299 349 over TotaJ. 
Dey 
-400-'..J.-75 •..•..•.....•• •• 1 1 •• •• •• • • 2 
soo-s?s ... ........... • • •• •• •• •• • • • • 0 
600-675 •• •••••••••••• •• 1 1 •• 1 1 •• 4 
700-775·············· 3 1 2 •• 1 • • • • 7 
800-875 •••••••••••••• 1 1 1 1 •• 2 1 7 
900-975·············· •• 2 3 1 1 • • • • 7 
1000 ••••••••••••••••• •• 1 •• •• • • . . • • 1 
Total • .........•• 4 7 8 2 3 3 1 28at 
:Boarding 
1000-1575····· · ······ 1 •• • • • • •• • • • • 1 
1600-1675··· · ········ 1 1 . . •• •• • • 1 3 
1700-1775· •.•....•••• • • • • 1 •• • • • • •• 1 
1800-1875······· · ···· • • •• 1 . . •• • • •• 1 
1900-1975·· · ····· · ··· • • • • • • 2 •• 1 •• J 
2000-2075······· · ···· •• 1 1 •• 1 1 • • 4 
2100-2175············ •• •• 2 • • •• •• • • 2 
2200-2275······· · ···· •• •• 1 1 •• • • • • 2 
2300-2375····· · ······ •• 1 1 •• • • • • •• 2 
2~0 ••••••••••••••••• •• 1 •• . . •• • • • • 1 
Total •••••••.•••• 2 4 7 3 1 2 1 2oa 
T 
a. Tl:e tuition fees for thirty-one schools -were included. 
----.-----=-=~=======~~=-==-=~======~~F======= 
The Maximum Size of the Classes and the Total !=J"umber of Teachers of Histo:cy. 
One of the advantages of a private school is the small number of students 
in each class. The size of the classes is shown in Table 7. Fifty-six 
I 
percent of the schools have cle.sses with not more than eighteen students. 
' 
I
I Sixty-two percent of the schools whose upper school enrollment is between 
one-hundred and one-hundred and ninety-nine students have classes under 
fifteen students. Those schools with a total enrollment of less than one-
hundred students have larger classes than do the larger schools. 
I 
II The average number of teachers of history for schools of the various 
sizes ranges from three to four. The number of teachers does not increase 
p roportionally with the larger schools. Table 8 shows that the smaller 
schools offer a greater variety of courses, \'thich, to a certain degree, 
accounts for the smaller ratio of students to teachers in the smaller 
schools. 
At t h is point it might be interesting to note that there were 
eighty-nine teachers of history in t he twenty-seven schools interviewed. 
Eighty-seven teachers had an undergraduate background of 11 beral arts and 
the remaining t\'IO teachers had an undergraduate background in education. 
Number of Courses Off ered and Completed upon Graduation 
The Number of courses Offered. Table 8 shows the number of courses offered 
by the schools of various sizes. A closer examination of the table 
reveals that the number of courses offered varies from two to seven and 
that the smaller schools offer more courses than do the larger schools; 
however, the least number of courses is offered Qy a smaller school and 
- 38-
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TA13L'E 7 
CLASSIFICATION OF THE SCHOOLS BY THE SIZE OF TEE CLASS AND THE :NUMBER OF TEACHERS OF HISTORY 
Enrollment in the 
Upper School 
50-99 •••••• ~ ••••. 
100-149 •••••••••• 
150-199·········· 
200-249 •••••••••• 
250-299·········· 
300-349·········· 
350-ovar ••• ~····• 
Total ••••• 
Maximum Number of 
Students Per Class Num'b3r of Teac.bers of History 
10- 13- 16- '19- 22-
12 15 18 21 over Total 1 2 J 4 5 6 7 Total 
•• •• 1 3 2 6 1 3 2 •• •• •• •• 
•• 4 l • • 2 7 1 l 2 3 •• •• • • 
l 3 •• 2 •• 6 •• 1 4 1 •• •• • • 
1 •• 1 •• •• 2 •• •• • • 2 •• • • • • 
•• 1 •• 1 l 3 •• • • 1 •• l 1 • • 
•• l 1 •• •• 2 •• •• •• 2 •• • • • • 
•• •• •• • • l 1 •• •• • • •• • • •• 1 
2 9 4 7 5 27 2 10 27 32 5 6 7 
---~ 
a. The number of instances was multiplied by the nu.m'b3r 
of teachers and the result added to obtain the totals. 
13 
21 
18 
8 
14 
8 
7 
a 
89 
Number of 
Schools 
Reporting 
6 
7 
6 
2 
) 1 
z 
l 
2? 
II 
II 
l1 
I 
I 
I 
II \.1.) 
"' I 
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TABLE 8 
}l1JMBER OF COURSES IN TEE SCHOOLS OF VARIOUS SIZES 
Enrollment in the UPper School 
J.ITumber of 
courses 50 - 100 - 150 - 200 - 250 - 300 - 350 - Total 
99 149 199 249 299 .349 over 
1 •• •• •• •• •• •• • • 0 
2 •• 1 •• •• •• •• • • 1 
3 2 1 .3 •• •• 1 • • 7 
4 3 .3 1 2 1 •• •• 10 
5 1 1 2 •• 1 •• •• 5 
6 • • •• 2 1 1 1 1 6 
7 •• 1 •• • • •• 1 • • 2' 
8 •• • • • • • • • • • • • • 0 
31 
a a 
Totals ••• 23 29 35 14 15 16 6 138 
a. The number of instances was multiplied by the numrer of courses 
and the result added to obtain the totals. 
------·~==========================================~================~======= 
the greatest numoor, by a larger school. This will 1e further explained 
in a discussion of elective and required courses and courses offered in 
alternative years. 
The Numi:er of Courses Completed Upon Graduation. Table 9 shows the number 
of courses in history that the average student completes in a foux-year 
program. If the more extensive programs offered by the smaller schools 
are to be advantageous, the graduates from these schools should have 
completed more courses in history upon graduation. Table 9 reveals the 
fact that the graduates from the smaller schools, 11Tith the exception of 
the graduates from the schools >-rith an enrollment of one-hunclred to one-
hundred and forty-nine students, do complete more courses in history than 
do the graduates from larger schools. However, the differences in the 
number of courses completed by the graduates of the schools of various sizes 
is not in proportion to the differences in the number of courses offered. 
The average graduate from a private school completes three courses in 
history. 
It should be mentioned at this point that many of the schools are 
in the process of curriculum revision and that upon completion of this 
revision more courses in history will be required. 
Required Courses. 
reporting schools. 
Required and Elective Courses 
A total of sixty-seven courses are r equired in the 
Table 10 shows the courses which are required. There 
is no one course required by all of the schools; however, some type of a 
~ 41 -
-42-
- --- ----~-~ -~ - - ---
TilLE 9 
EXPECTED lruMBER OF COURSES COMPLETED UP01T GRADUATION 
Enrollment in the UP'Per School 
Expected Numl:er of 50- 100- 150- 200- 250- 300- 350- Total 
courses Completed 99 149 199_ 249 299 349 over 
1 • ...................... •• •• • • •• • • •• • • 0 
2 ••• ..•.•..•••••....••• 2 3 1 1 1 1 1 10 
3 •••••••••••••••••••••• 2 2 4 1 1 1 •• 11 
4 .•. .................•• 1 1 2 1 1 •• •• 6 
5 •. ........ ... . ... . . . .• 1 • • •• • • •• •• •• 1 
6 . .. . ...............••• •• •• •• •• • • • • •• 0 
Total •••••••.••••• ~ .. ... . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . • • • • • • • 28 
Average ••.......•• 3.3 \2.7 3.1 3.0 3.0 2.5 2.0 
~==========~~~~ 
TABLE 10 
REQUIRED COURSES IN THE SCHOOLS OF VARIOUS SIZES 
Enrollment in tbe Upper School 
Subjects 50- 100- 150- 200- 250- 300- 350- Total 
99 149 199 249 299 349 over 
United States History •••• • • •••••• 6 
United States History (two-year 
course). . . .. . . . . . . . . . . . . . . . . . . . . . • • • 
American Colonial History •••••••••• 
United States History (advanced). •• 
Ancient History •••••••••••••••••• 1 
J..Iedieval History..... • • • • • • • • • • • • • • 
Ancient and loledieval History..... 1 
Medieval a.nd Early Modern 
History-....... . . . . • • . . . . . . . . . . • . • , • 
European History ••••••••••••••••••• 
Advanced European History •••••••• •• 
Modern European History.......... 1 
World History; .• •.................. 2 
Advanced World History ••••••••••• •• 
Europe Since 1815•••••••••••••••• •• 
Civilizations of Europe •••••••••••• 
World History to 1815•••••••••••• •• 
International. Affairs or tbe 
world in the Twentieth Century •• • •• 
Contemporary Society, History, 
or Affairs••••••••••••••••••••••• •• 
Europe and America Since 1492 •••••• 
History of England to 1815 and 
the World of the Nineteenth and 
TWentieth Century •••••••••••••••••• 
American History and community 
study •• ..••••••••••••• lit. • • • • • • • • • • • 
Europe and America to 1795 or 
1870 ••••••••••••••••••••••••••••••• 
Europe and America from 1795 
or 1870 •••••••••.••••••••••.••••• •• 
Civics •••••••••••••••.•••••..•••• 2 
Problems of Democ rMy.. • . • • • • • • • • • • 
Government or Political Science •••• 
Economics.. • . . • . . . . . . . . . . . . . • • • . . • , 
Geogr~hy •• ••••••.•• $. • • • • • • • • • • • • • 
Geo-Politics. • • • • • • • • • • • • • • • • • • • • • • 
Economic Geograp~ ••••••••••••••••• 
==~F===========~=====- --
7 
•• 
. . 
•• 
1 
•• 
•• 
•• 
•• 
•• 
•• 
1 
•• 
•• 
•• 
1 
•• 
•• 
•• 
1 
•• 
•• 
•• 
•• 
•• 
•• 
• • 
•• 
•• 
• • 
6 
•• 
• • 
2 
1 
•• 
• • 
•• 
•• 
•• 
1 
1 
•• 
• • 
•• 
•• 
•• 
•• 
•• 
•• 
1 
2 
2 
1 
1 
•• 
•• 
•• 
1 
• • 
2 3 
2 •• 
• • • • 
• • •• 
1 •• 
• • •• 
2 1 
• • 1 
•• •• 
•• •• 
2 1 
•• •• 
• • •• 
•• •• 
•• • • 
•• •• 
• • •• 
•• • • 
•• 1 
•• •• 
•• •• 
•• •• 
•• •• 
•• • • 
•• •• 
•• • • 
•• • • 
•• . . 
•• . . 
• • •• 
3 
• • 
•• 
• • 
•• 
•• 
• • 
•• 
• • 
• • 
•• 
1 
•• 
... 
•• 
•• 
• • 
•• 
• • 
• • 
•• 
•• 
.. 
•• 
•• 
• • 
•• 
•• 
. . 
.. 
1 
• • 
• • 
.. 
•• 
• • 
•• 
•• 
•• 
•• 
• • 
•• 
• • 
•• 
• • 
•• 
•• 
. . 
•• 
•• 
•• 
• • 
• • 
• • 
• • 
• • 
• • 
•• 
•• 
•• 
28 
2 
0 
2 
4 
0 
4 
1 
0 
0 
5 
5 
0 
0 
0 
1 
0 
0 
1 
1 
1 
2 
4 
3 
1 
0 
0 
0 
1 
0 
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TABLE 10 (Continued) 
REQ.UIF.ED CO'tffi.SES m THE SCHOOI.S OF VARIOUS SIZES 
Enrollment in the Upper School 
Subjects 50- 100- 150- 200- 250- 300- 350-
99 149 199 249 299 349 over 
tvorld Geography •• • ••••• ••••• •• •• •• • • •• • • • • . . 
psychology ••.... . ...... ~ ... . .. •• •• •• •• • • • • • • 
soc ial Living ••••••••••••••••• 1 • • • • •• • • • • • • 
History of England •••••••••••• 1 • • • • •• • • • • • • 
Far Eastern History ••••••••••• 1 •• • • •• •• • • • • 
western Thought •••• ••••.••.••• • • •• •• • • • • •• • • 
Philosophy •••••••••••••••••••• • • • • •• • • • • •• • • 
History of the Americas ........ •• • • •• •• • • •• • • 
Modern Diplomacy (seminar) •••• •• •• •• •• • • • • . . 
Total • •.............•.• 16 11 19 9 7 4 1 
a. The courses from thirty-one schools were included in 
this table. 
-44-
Total 
0 
0 
1 
1 
1 
0 
0 
0 
0 
6?a 
- 45-
------ --- ---=-= =-1 course is required in United States History. 
I 
I 
The reason for this is that 
the state laJ- requires that every student must have taken a course in 
United States Histor,y before graduation. 
TWenty-eight of the thirty-one reporting schools require, a one-
I year course in United States History. 
the state requirement by requiring a two-year course in United States 
I 
The remaining three schools reet 
History, Europe and Arerica Since 1492, or United States History and 
Community Study. 
With the exception of United Sta.tes History, there is a very 
limited correlation among the courses required in the schools of various 
sizes. Tbe following list shows this low degree of correlation: 
there is no uniformity. 
In sore instances a course which is peculiar to a particular 
school is required because it was designed to meet the needs of the 
students of that school. 
Included in the sixty-seven required courses, there are twenty 
lsee Appendix A 
2Although the terms "M:odern European History" and "World History" 
specify different areas of study in the private schools, for the most 
part, world History is taught as ~Iodern European History. 
diff erent areas of study. The areas receiving the most emphasis are , 
Uni t ed States History and Ancient, Medieval, and Modern History. 
Table 11 shows that the schools with an enrollment of one-hundred 
to one-hundred and forty-nine and three-hundred to three-hundred and 
forty-nine students have the least number of required courses; whereas, 
schools with an enrollment of fifty to ninety-nine students have the 
greatest number of required courses. 
Elective Courses, A total of seventy-one courses are offered as electives. 
1 I 
phe elective courses are listed in Table 12. There was no one course I 
offered as an elective by all of the schools. The highest degree of 
uniformity is found in I-iodern European History which is offered by 
fifteen schools, History of England is offered by seven schools and 
European History and Ancient and. Meclieval History are offered by five 
schools. In addition Contemporary History and Problems of Democracy 
are each offered by four schools, The remaining elective courses cover 
a large range of topics with a low degree of correlation. 
Included in the seventy-one elective courses, there are twenty-
eight different areas of study, The areas receiving the most emphasis 
are European History, Ancient and Hedieval Hisi:ory, Contemporary History, 
Politial Science, and English History. 
Table 12 shows that schools with an enrollment of one-hundred to 
one-hundred and forty-nine students and three-hundred to three-hundred 
and forty-nine students offer the greatest number of elective courses; 
wbereas, schools with an enrollment of fifty to ninety-nine students and 
two-r.J:mndred to two-hundred and forty-nine students offer the least 
- 46 -
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TA:BLE 11 
NDMJ3ER OF REQUIRED AND ELECT 1VE COtrn.SES 
Enrollment in U'PPe r School 
1rum oo r of Required 50- 100- 150- 200- . 250- 300- 350-
courses 99 149 199 249 299 349 over Total 
l ••• .• r. ••••• 2 4 1 •• 1 2 1 11 
2 ••• 8 •••••• •• 2 4 1 1 1 • • 9 
:3 • • ••••• ••• 2 1 2 1 •• •• . .  6 
4 • • •...• . •• 2 •• 1 1 1 • • •• 5 
TOtal •••••• . . . . . . . . . . . . . . . • ••••• . .... ....... . . . . . . . . . . . 31 
a 
TOtal •••• 16 11 19 9 7 4 1 67 
Enrollment in Upper School 
NU.ml:er of Elective 50- 100- 150- 200- 250- 300- 350-
Courses _99 149 199 2_49 299 349 over Total 
0 •••••••••• 2 • • 1 1 •• •• • • 4 
1 •.•..•• . •• 2 2 3 • • •• •• • • 7 
2 •••••••••• 1 2 1 1 2 1 •• 8 
3 •• • •.••••• 1 2 1 1 •• •• • • 5 
4 ••••••.••• •• •• 2 • • 1 •• • • 3 
s ....... ..• •• •• • • •• • • 2 1 3 
6 •••••••••• •• 1 • • • • •• • • •• 1 
Total ••• • ••• . . . . . . . . . . . ..... . .... . . . . . • •••• . ........ • •• 31 
a 
Total •••• 7 18 16 5 8 12 5 71 
a. The number of instances was multiplied by the number 
of courses and the result added to obtain the totals. 
- -- - - --
-~-= ~ 
T.A'BLE 12 
ELECTIVE COURSES IN TEE SCHOOLS OF VARIOUS SIZES 
Subjects 
United States Histor.1••••• • ••••• 
United States History (two-
year course) •••••••••••••••••••• 
American Colonial History ••••••• 
united States History 
(advanced) •••.••••.••.•••••.•••• 
Ancient History ••••••••••••••••• 
Medieval History •••••••••••••••• 
Ancient and Hedieve.l History •••• 
Medieval and Early Modern 
History ••••••••.••.••••••••••••• 
European History •••••••••••••••• 
Advanced European History ••••••• 
Modern European History ••••••••• 
World History ••••••.••••••••••••• 
Advanced World History •••••••••• 
Europe Since 1815 ••••••••••••••• 
Civilizations of Europe ••••••••• 
1¥orld History to 1815 ••• • ••••••• 
International Affairs or the 
1'lorld in the Twentieth Century •• 
Contemporary Society, History, 
or Affairs ••.•••••. . ••.•••••• ~ •• 
Europe and America Since 1492 ••• 
History of England to 1815 and 
world of the Nineteenth and 
Twentieth Centur,y ••• • ••••••••••• 
American History and Community 
study • •• . ...•........•••.•..•••• 
Europe and America to 1795 or 
1870 ••.•.•.•..•...•. ..•.....•••• 
Europe and America. from 1795 
or 1870 ••••••••• • ••••••••••••••• 
Civics ••••.•••.•••••.•.••••••••• 
Problems of Democracy ••••••••••• 
Government or Political Science. 
~onomics ••••••••••••••••••••••• 
Geo~aphy ••• IIi s •••••••••••••••••• 
Geo-Politics •••••••••••••••••••• 
Economic GeograDhy•••••••••••••• 
Enrollment in the UPper School 
50- 100- 150- 200- 250- 300- 350- Total 
99 149 199 249 299 349 over 
•• 
•• 
•• 
•• 
1 
•• 
•• 
•• 
•• 
•• 
•• 
•• 
• • 
•• 
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•• 
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•• 
•• 
2 
•• 
2 
1 
4 
1 
•• 
•• 
•• 
•• 
. . 
1 
• • 
•• 
•• 
•• 
• • 
•• 
1 
1 
• • 
•• 
• • 
.. 
•• 
•• 
•• 
1 
• • 
•• 
•• 
•• 
1 
1 
•• 
•• 
•• 
• • 
• • 
•• 
•• 
•• 
• • 
•• 
•• 
•• 
•• 
•• 
•• 
•• 
•• 
•• 
•• 
•• 
• • 
• • 
•• 
•• 
. ... 
•• 
• • 
• • 
1 
•• 
1 
• • 
•• 
1 
•• 
•• 
•• 
1 
. . 
• • 
• • 
•• 
•• 
• • 
•• 
1 
1 
•• 
•• 
•• 
• • 
• • 
•• 
•• 
2 
•• 
•• 
•• 
1 
•• 
2 
. .  
1 
•• 
. .. 
•• 
1 
• • 
•• 
... 
•• 
• • 
• • 
•• 
1 
2 
• • 
1 
•• 
•• 
• • 
•• 
• • 
•• 
•• 
• • 
1 
• • 
•• 
• • 
•• 
• • 
• • 
• • 
1 
• • 
• • 
1 
• • 
• • 
•· . 
•• 
• • 
• • 
• • 
• • 
. . 
. .. 
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0 
0 
1 
1 
3 
1 
5 
0 
5 
2 
15 
2 
1 
1 
1 
0 
2 
4 
0 
0 
0 
0 
0 
1 
3 
4 
J 
1 
0 
1 
- 48-
-----
-
TABLE 12 (Continued) 
ELECTIVE COURSES IN TEE SCHOOLS OF VARIOUS SIZES 
Enrollment in t he Jp:pe r School 
SUbjects 50- 100- 150- 200- 250- 300- 350- Total 
1: 99 149 199 249 299 349 over 
lforld Geograpcy" •••.•••••••••••• • • 1 •• • • • • • • • • 1 
p syc hol o.gy-• ............... " •••••• 0. ... •• • • 1 • • .. 1 
Social Living ••••••••••• • ••••••• •• • • . . •• • • • • •• 0 
History of England •••••••••••••• 1 1 2 1 1 .. 1 7 
Far Eastern History ••••••••••••• •• • • 1 • • • • •• • • 1 
i'le stern Thought ••••••••••••••••• • • •• •• •• •• 1 • • 1 
Philosoplzy" • ......... . ..•...•.•• • •• • • •• • • • • • • 1 1 
History of the Americas •••••.••• • • 1 •• •• • • • • • • 1 
Modern Diplomacy (seminar) •••••• •• • • • • 1 • • •• •• 1 
Total ••. .........••..•••• 7 18 16 5 8 12 5 7la 
a. The courses from thirty- one schools were included. 
-
---=---=:...... - - - ------- ---
,, 
II 
I 
'I I 
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number of elective courses. 
I comwarison of Required and Elective courses. Table 13 shows this 
II 
comparison. A total of one-hundred and thirty-eight courses are offered 
in thirty-nine different areas of history by thirty-one schools. Sixty-
! seven courses are required and seventy-one are elective. This is an 
II 
almost even distribution between required and elective courses. This 
even distribution is carried one step further in view of the fact that 
twenty areas are covered by the required courses and t\~nty-eight areas 
are covered by the elective courses. 
In some areas there is no uniformity between required and elective 
courses. Thirty-two courses in United States History are required and 
only two courses are offered as electives. History of England is offered 
qy eight schools; however, it is only required by one school. 
There is equal emphasis placed on some areas. Ancient and Medieval 
History is offered by twenty-one schools and it is required by ten schools 1 
,, 
and offered as en elective by eleven schools. 
In some areas there is a certain degree of uniformity between 
required and elective courses. There are thirty-nine courses offered 
in European and world History. In this area, twelve courses are required 
and twenty-seven courses are offered as electives. Eight schools offer 
I 
courses in current history; however, only two schools require courses in 
this area. 
I Five courses are offered in Geography; yet, only one of these courses 
II is required. There are twelve courses in Political Science of which four 
are required. 
-50-
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TABLE 13 
REQpiRED A1TD ELECTIVE COURSES 
Subjects 
United States History ••••••••••••••• 
United States History (two-year 
Course) • .• . •..•.............•......•• 
American Colonial History •••••••••• • • 
United States History (advanced) ••••• 
Ancient History •••••••••••••••••••••• 
Medieval History ••••••••••••••••••••• 
Ancient and Medieval History ••••••••• 
Hedieval and Early Modern History •••• 
European History • • ••••••••••••••••••• 
Advanced European HistorJ••• • •••••••• 
Modern European Histor.1••••••••••• • •• 
World History • • • ••••••• • ••••••••••••• 
I Advanced World History ••• • ••••••••••• Europe Since 1815 •••••••••••••••••••• 
Civilizations of Europe •••••••••••• •• 
world History to 1815 •••••••••••••••• 
International Affairs or the World 
in the Twentieth Cent ury ••••••••••• •• 
Contemporary Society, History, 
or Affairs ........................... . 
Europe and America Since 1492 •••••• • • 
History of England to 1815 and 
World of the Nineteenth and 
Twentieth Century •••••••••••••••••••• 
American History and Community 
Study • ................. . ............. . 
Europe and America to 1795 or 1870 ••• 
Europe and America from 1795 or 
1870 . .......... . ...................•• 
I Civics •.................•••........•• Problems of Democracy •••••••••••••••• 
Government or Polit i cal Science • • •••• 
I 
Economics •• .... ., ..• . ..• . •..•..• .• •••• 
Geograpll..v • ••••••••.•••••• • ••••••• • •• • 
Geo-Politics •••• • ••••..••• ~•••••••••• 
Economic Geography ••••••••••••••• • •• • 
\'Torld Geography ••••••••• •••• • ••••••• • 
Psyclwlog:y-• ....•.••••..•• . •••••••••.• 
Social Living ••.•••.•...............• 
Histor.y of England •••••••• • •••••• •• •• 
Required 
28 
2 
0 
z 
4 
0 
4 
1 
0 
0 
5 
5 
0 
0 
0 
1 
0 
0 
1 
1 
1 
2 
2 
3 
1 
0 
0 
0 
1 
0 
0 
0 
1 
1 
BoBton University ' 
2-chool of Educat ion 
LibrarY. 
Elective 
0 
0 
1 
1 
3 
1 
5 
0 
5 
2 
15 
2 
1 
1 
1 
0 
2 
4 
0 
0 
0 
0 
0 
1 
3 
4 
3 
1 
0 
1 
1 
1 
0 
7 
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Total 
28 
2 
1 
3 
7 
1 
9 
1 
5 
2 
20 
7 
1 
1 
1 
1 
2 
4 
1 
1 
1 
2 
2 
4 
4 
4 
3 
II 
1 
1 
1 
1 
1 
1 
8 
-----
TABLE 13 (Continued) 
REQ.UIP..ED AND ELECTIVE COURSES 
Subjects 
Far Eastern History ••••••••••••••••• 
Western Thought ••• • ••••••••••••••••• 
philos~by •.•.•••••••••.•••••••••••• 
History of the Americas ••••••••••••• 
Modern Diplomacy (seminar) •••••••••• 
Total •• ....••.•.......••••• , • 
Required 
1 
0 
0 
0 
0 
67 
Elective 
1 
1 
1 
1 
1 
71 
a. The courses from thirty-one schools were included. 
-===="----
Total 
2 
1 
1 
1 
1 
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There are nine advanced courses and philosophy courses offered. 
It is only logical that no more than two of these courses would be required. 
Table 13 shO\'lS several important comparisons. With the exception 
of the schools with an enrollment of one-hundred to one-hundred and forty-
nine :·students, the schools with an enrollment of less than three-h1.mdred 
students offer more required courses than elective courses. The schools 
ld th an enrollment of more than three-hundred students offer more elective 
than required courses. 
The two groups of schools, these with an enrollment of one-hundred 
to one-hundred and forty-nine and three-hundred to three-hundred and 
forty-nine, which have the lowest percentage of required courses also 
have the highest percentage of elective courses. 
Grade r.evel of Elective and. Required courses 
The courses offered at the various grade levels are listed in 
Tables 1L~ through 17. 
Grade IX. There are thirty-t"JO courses offered at the ninth grade level 
in fifteen different areas. The most outstanding trend is that the 
larger the enrollment in the school, the smaller the number of courses 
offered. However, a closer examination of the table reveals that in the 
smaller schools there are more courses which are not specifically 
designated for the ninth grade and are therefore, offered at other grade 
levels. 
The course most frequently offered at the ninth grade level is 
il Ancient History. Furthermore, there is only one instance when this course 
II is offered at another grade level_: Ancient and Medieval History ranks=-_ 
I 
'I I! 
ll 
~ 
I 
I 
I 
II 
I 
II 
TABLE 14 
COURSES AT TEE NINTH GRADE LEVEL 
Enrollment in the Upper School SUb-TOtals 
SUbjects 50- 100- 150- 200- 250- 300- 350-
99 149 199 249 299 349 over Total a b c 
united States Histor,r • • • • •••••• b b •• •• • • • • • • 2 •• 2 •• 
Ancient Histor.1•••••••••••••••• be a a a •• c • • 6 3 1 2 
Medieval Histor,y •••• $•••••••••• •• c •• •• .. • • .. . 1 •• • • 1 Ancient and Medieval Histor,r ••• •• d •• aa. a •• c 5 3 • • 1 Medieval and Early Jviod.ern 
Histoey ••• .....•....••...•••••• •• •• •• • • a •• • • 1 1 •• • • Modern European History ••••••• • ac •• •• •• •• • • • • 2 1 •• 1 World History •• ~ ••••••••••••••• b a c •• •• a •• 4 2 1 1 
World Histor,y to 1815•••••••••• •• a •• •• •• •• •• 1 1 •• •• American History and 
Community Study •••••••••••••••• 
•• •• a •• • • •• •• 1 1 • • •• Civics ••• • ••••••••••••••••••••• aa •• •• •• •• • • •• 2 2 •• • • 
Geograpl\Y•••••••••••••••••••••• •• •• •• • • •• c •• 1 •• • • 1 Geo-Politics •••••• • •••••••••••• 
•• • • a •• •• •• • • 1 1 •• • • 
World Geograp~·······••••••••• •• d •• •• •• • • • • 1 •• • • •• 
History of England ••••••••••••• b d •• •• d • • •• 3 •• 1 • • 
History of the Americas •••••••• •• d •• •• •• • • •• 1 •• • • • • 
Total •. •.••.•...•••••.•• 9 9 4 3' ,. 3 3 1 32 15 5 7 
- --- - --------
Code 
-a-Required at specified grade level 
'!>-Required, offered at other grade levels 
a--Elective at specified grade level 
d--Eleotive, offered at other grade levels 
d 
• • 
•• 
•• 1 
•• 
• • 
•• 
• • 
• • 
• • 
•• 
• • 
1 
2 
1 
5 
!. 
I 
VI 
.J:-
I' 
1 -55 -
II 
second in tbe number of instances offered. There is only one school which 
offers this course at an alternative grade level. The other course which 
is emphasized is world History. 
Twenty of the courses offered at this grade level are required. 
Of these, fifteen are specifically designated for this grade level. 
Sixt:¥r-three percent of the courses offered at this grade level are required 
and only thirty-seven percent are offered as electives. II 
It may also be said that the smaller schools offer more required 
' I courses in proportion to the elective courses than do~ the larger schools. 
~ 
11 Grade X. There are thirty-nine courses offered at the tenth grade level 
I 
The larger schools offer fewer courses than in eighteen different areas. 
do the smaller .sc hools; however, the smaller schools also have more 
courses which are offered at alternative grade level. 
At this grade level there are two courses which are given eq:ual 
emphasis. Ancient and Medieval History is offered in five instances and 
only by one school at an alternative grade level. There are five courses 
in Modern European History specifially designated as a tenth grade course. 
European History is also offered by three· schools at this grade level. 
Fifteen of the courses offered at this grade level are required. 
Of these fifteen, ten are specifically offered a.t t h is grade level. 
Thirty-eight :percent of the courses offered at this level are required, 
and sixty-two percent of the courses are offered as electives. It should 
be noted that more courses a.re required in proportion to the elective 
courses in the smaller schools than in the lar~r schools. 
-~··-------- -- I 
I 
TABLE 15 
I 
I COURSES AT THE TENTH GRA.DE LEVEL 
II 
1: 
I 
I 
I 
I 
l 
I' 
II 
'I j; 
I 
I 
II 
., 
I 
- -
Enrollment in the Upper School Su~otals 
Subjects 50- 100- 150- 200- 250- 300- 350-
99 149 199 249 299 349 over Total a b c d 
li II 
I' II I 
United States History ••••••••••• b b •• •• • • • • •• 2 • • 2 •• • • 
Ancient Histor,y ••••••••••••••••• b •• •• •• •• e • • 2 •• 1 1 •• 
Ancient and Medieval History •••• a ed co •• • • •• • • 5 1 •• 3 1 
European History •••••••••••••••• •• •• ce e •• •• •• 3 • • •• 3 • • 
Modern EuxOpean History •• • •••••• e • • •• aa ac • • •• 5 3 •• 2 • • 
World HistorY••••••••••••••••••• ab e a • • •• •• • • 4 2 1 1 • • 
Advanced World History •••••••••• •• •• •• •• •• c •• 1 •• • • 1 •• 
Civilizations of Europe •••••• ~ •• •• • • •• •• •• •• e 1 • • •• 1 • • 
Contemporary Society, History, 
or Affairs ••••.•........•••••••• •• •• •• •• c •• •• 1 •• •• 1 • • 
History of England to 1815 and 
the world of the Nineteenth 
and Twentieth Century ••••••••••• •• a •• • • •• • • •• 1 1 •• • • • • 
Europe and America to 1795 
or 1870 •••.••.•••••••.•••.•••••• •• •• a • • •• •• •• 1 1 • • •• • • Civics ••• • •••••••••••••••••••••• •• e a •• •• •• •• 2 1 • • 1 • • Econ~mics •••..•.•••••••••......• c •• •• • • •• •• • • 1 • • •• 1 • • 
Economic Geography •••••••••••••• •• d •• • • •• • • • • 1 • • •• • • 1 
World Geography ••••••••••••••••• •• d •• •• •• • • • • 1 • • • • • • 1 History of England •••••••••••••• be d c •• d • • • • 5 • • 1 2 2 
Far Eastern History ••••••••••••• a •• c • • • • • • • • 2 1 •• 1 •• History of the Americas ••••••••• • • d •• •• • • •• •• 1 • • • • • • 1 
Total. •. ..•.•.• ~ •••.•••.••• 10 10 9 3 4 2 1 39 10 5 18 6 
-Code 
-
aT-Required at specified grade level c-~Elective at specified grade level 
b--Required, offered at other grade levels d....;Elective ,_ offered at other_gra.de levels 
=---- -- =-- -- - -
I \.1'1 
C1' 
I 
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Grade XI. There are forty-five courses offered at the eleventh grade 
level in nineteen different areas. The trend, as it was at the ninth and 
tenth grade levels, is that there is a negative correlation retween the 
number of courses offered and the number of students enrolled in the 
respective schools. About one-half of the courses offered in the smaller 
II schools are offered at alternative grade levels. 
I The course most frequently offered at this grade level is Modern 
European History and there is only one school which offers this course 
at an alternative grade level. · There are twelve courses offered in the 
area of United Sta.tes History. One-half of these courses are offered 
at alternative grade levels and only one is offered as an elective. Tbe 
other course emphasized is History of England and it is offered in five 
instances. In three of these five instances, the courses are offered 
at other grade levels. 
Twenty of the courses offered at t his grade level are required. 
Of this t\'renty, eleven are specifically offered at the tenth grade level. 
For.ty;-four percent of the courses are required and f ifty-six percent are 
offered as electives. 
The smaller schools offer more reo.:uired courses in proportion to 
the elective courses than do the larger schools. 
Grade XII. There are fifty-six courses offered at the twelfth grade level 
in eighteen different areas. Again the trend is for a larger number of 
courses to be offered by the smaller schools; however, there are more 
courses offered in alternative years by the smaller schools than by the 
larger schools. 
II 
!, 
~ 
I 
,, 
II 
I 
e 
TABLE 16 
COURSES OFFERED AT THE ELEVENTH GRADE LEVEL 
- ~ -- --~---~--- --- ---- - - --- -------- -------- ---- - ---- --- --
Enrollment in the Upper School Su~Totals 
SUbjects 
.50- 100- 1.50- 200-
99 149 199 249 
United States Histor.1••••••••••• bb abbb aa a 
United States History (two-
year course) •••••••••••••••••••• 
• • • • • • a 
American Colonial History ••••••• •• c •• •• 
Advanced United States History •• .. • • b •• 
Ancient History ••••••••••••••••• b • • •• •• 
European History •••••••••••••••• •• •• •• •• 
Modern European History ••••••••• c cod accc •• 
World Histor,r ••••••••••••••••••• b • • •• •• 
Europe Since 1815 •••.•••••••••.• . . • • •• • • 
Europe and America Since 1492 ••• •• •• . . • • 
Europe and America to 179.5 or 
1870 •• .••.••••.•... ~ ............. • • •• a •• 
Europe and America from 179.5 
or 1870 •••••••••••••••••••.••.•• • • • • a •• 
problems of Democracy ••••••••••• .. d ac •• 
GOvernment or Political Science. •• •• •• •• 
Economics ••••••••••••••••••••••• • • d •• •• 
Economic Geog-.L"aphy •••••••••••••• • • d • • . . 
world Geography ••••••••••••••••• •• d •• •• 
Social Living, •••••••••••••••••• a •• • • . . 
History of England •••••••••••••• b d d c 
Total. • .................... 7 13 12 3 
----
Code 
----a--Required at specified grade level 
b-Required. offered at other grade levels 
2.50- 300- 3.50-
299 349 over Total a b c 
•• •• • • 9 4 .5 • • 
•• • • • • 1 1 •• • • 
•• • • • • 1 • • •• 1 
. . •• • • 1 • • 1 . . 
•• •• •• 1 •• 1 • • 
c c 
• • 2 • • • • 2 
• • cc • • 10 1 •• 8 
•• • • • • 1 • • 1 •• 
c •• • • 1 •• •• 1 
a 
•• • • 1 1 •• • • 
• • • • • • 1 1 • • •• 
. . . . •• 1 1 .. . . 
• • • • • • 3 1 • • 1 
d cd • • 3 •• • • 1 
. . • • • • 1 •• •• • • 
• • • • •• 1 • • . . • • 
•• • • • • 1 • • . . • • 
• • •• •• 1 1 • • •• 
•• • • c .5 • • l 2 
4 5 1 4.5 11 9 16 
-
c--E1ective at specified grade level 
d--E1ective • offered at other grade levels 
---====-
d 
•• 
•• 
• • 
• • 
• • 
• • 
1 
•• 
• • 
. ·-
. . 
• • 
1 
2 
l 
1 
1 
• • 
2 
9 
I 
I 
11 
I' 
,, 
,, 
I 
I 
!I 
VI 
<» 
! 
,\ 
II 
1 
I 
II 
li 
II 
l! 
TABLE 17 
COURSES AT THE TWELFTH GRADE LEVEL 
- - ---- - ~ -- - - ---- - ----------- - - - - - - - -~-- - - - - - - -
Enrollment in the Upper School Sub-Total. s 
Subjects .50- 100- 1.50- 200- 2.50- 300- 3.50- Total a b c 
99 149 199 249 299 349 over 
a.aa aaa aa 
United States History ••••• . • •••• abb bbb aa a aaa aa.a a. 24 19 .5 •• 
united States History ( t~ro -
year course) •••••••••• • ••••• • • •• • • •• a •• • • • • 1 l • • •• 
Advanced United States 
History ••..... ...... , ...• ., . ••• • • . . ab c •• . . •• 3 1 1 1 
Ancient History •• ~ •••••••••••• b .. . • • . " • • • • • • 1 .. 1 • • 
Advanced European History •• ~ ·· •• . . c c •• • • •• 2 •• . . 2 
Ivlodern European History • •••••• • • ccd c • • •• • & ' • • 4 . . . . 3 
World Hi story • •••••••• • • • •• • •• b •• • • •• •• • • • • 1 • • 1 • • 
International Affairs or the 
\'lorld in the Twentieth Century c •• • • • • • • c • • 2 • • • • 2 
Contemporary Society, History, 
or Affai rs •• .. . .• . ... . . . .. . ••• • • c c • • • • • • 0 3 • • •• 3 
Europ• and America f r oml795 
or 18?0 • •.. ~ ................. • •• •• a 
-·· 
• • •• • • 1 1 . . • • 
Problems of Democracy • • ••••• • • • • d • • • • .. c • • 2 • • . ... 1 
Government or Political Science . . . . e •• d d • • 3 •• • • 1 
Economics •• .. . ......•.•.....•• • • c • • • • c • • • • 2 •• • • 2 
World Geography • • •••••••••• . •• •• d • • • • •• . . • • 1 • • •• • • 
Psychology • .......•........• • . •• •• • • •• c • • • • 1 • • •• 1 
Hisbory of England •• •••.••.. •• b d d •• • • . . • • 3 • • 1 .. 
Western Thought • ••••• • ••.• • ••• . . •• . . . . •• c • • 1 • • • • 1 
Modern Diplomacy (seminar ) •••• • • • • • • c •• •• •• 1 • • • • 1 
Totals .. . , .... . .....• . • 10 14- 12 .5 6 7 2 56 22 9 18 
-
----a--Required at specified grade level 
b--Required, offered at other grade levels 
c--Elec t ive at specified grade level 
d-- Elective, offered at other grade l evels 
d 
• • 
•• 
• • 
• • 
• • 
1 
• • 
•• 
•• 
• • 
1 
2 
•• 
l 
•• 
2 
• • 
•• 
7 
I! 
l 
i, 
li 
I 
II j: 
'I II 
I 
I 
I 
I 
I j 
H 
I 
II 
\J1 
-.o 
I 
The course receiving the most emphasis is United states History . 
I 
'l 
There are twenty-eight instances of a form of this course. 
of these courses are required at a specific grade level, si.x are required 
Twenty-one 
and are offered at another grade level, and only one is offered as an 
elective. The only other course receivi~~ emphasis is Modern European 
History. This course is offered by si.x schools as an elective. In two 
instances it is an advanced course. 
Thirty-one of the courses offered. at this grad.e level are required. 
Of these, twenty-two are specifically twelfth grade courses. Fifty-five 
percent of the courses are required and forty-five percent are offered 
as electives. 
Although the smaller schools offer more required courses in 
proportion to the elective courses than do the larger schools, this 
1l tendency is not as noticeable as it was at the other grade levels. 
II 
comparison of Grades IX - XII. The courses offered at each grade level 
vary considerably; however, definite trends exist. From the ninth to the 
t11relfth grade level, there is an increasing number of courses offered. 
There are t\-renty-four more courses offered at the twelfth grade level 
the~ at the ninth grade level. 
Altho·u.gh the number of courses offered increases at each grade 
level, there is no appreciable increase in the numoor of areas covered. 
The only noticeable increase is from the ninth grade level to the tenth 
grade level - an increase of three. At the eleventh grade level there 
are nineteen areas of study and at both the tenth and twelfth grade levels 
there are eighteen areas. 
- 60 -
I' 
II 
At the ninth grade level, fifty-five percent of the courses are 
required; whereas, at the tenth grade level only thirty-eight percent are 
required. The percentage of required courses increases from thirty-eight 
percent at the tenth grade, to forty-four percent at the eleventh grade 
and fifty-five percent at the twelfth grade. 
The areas of emphasis at each grade level will be discussed under 
11 the reca.-pitualtion of the data. in terms of the respective courses. 
I 
II 
'l 
II 
,I 
II 
I 
Throughout the four grade levels, the numrer of courses, both 
required and elective, which are offered at a specific grade level is 
larger than the number of courses offered at a1 ternative grade levels. 
In addition, the smaller schools at all grade levels offer more courses 
than do the larger schools; however, this trend is offset, to a certain 
degree, by the fact that more courses are offered at alternative grade 
levels by the smaller schools. 
Recapitualtion of the Data Ey Courses 
United States History. The history of the United States is approached 
in several different ways. There is a total of forty courses offered in 
this area. Of tba forty courses offered, twenty-eight are the 
"t raditional " United States History. 1 Three schools offer a two year 
course in United States History. Two of these course s are combined with 
1Although many schools offer the -"traditional" course in United 
states History, the approach to this course varies considerably from 
one school to another. 
-r 
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European History with a cut-off date for the first year course of either 
1795 or 1870. 
There are three schools which offer an advanced course. This course 
I is designed for those students >-Tho have a definite interest in the history 
II 
,, 
of the United States and wish to pursue this interest beyond the level 
required by state la\v. 
I 
I' 
American Colonial History is an elective course offered at the 
eleventh grade level. It is de signed to give the student an insight 
I into the constitutional aspects of the colonial period by a close 
examination of Stuart England and the English colonial policies. This 
1 course is followed by a more intensive and required course in United 
States History. 
Europe and America Since 1492 is a course required at the eleventh 
11 grade level and serves as a correlation between the required, tenth grade 
I 
course, Hodern European History, and a required twelfth grade course, 
United States History. 
The course, American History and Community Study is required on the 
ninth grade level. A~rican History is studied from the colonial period 
to the Civil 1-lar. The students are also required to work on problems 
in community development. The purpose of this course is to provide a 
background for a focus on later history. This course is followed by 
either an advanced course in United States History or a two-year sequence 
of American and European History. 
The twenty-eight "traditional" courses are required in boys, girls, 
and coeducational schools. Two of the two-year sequence courses are 
required in boys schools and one is required in a girls school. One boys 
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school and one girls school require an advanced course and one boys 
school offers it as an elective. Both Europe and America Since 1492 and 
American History and Comnrunity study are required by girls schools. 
American Colonial History is an elective in a boys school. 
All of the schools with an enrollment of fifty to ninety-nine 
students require tbe "traditional" course in United States History. No 
other courses are offered by schools of this size. 
All of the schools with an enrollment of one-hundred to one-hundred 
and forty-nine students require the "traditional" course. Anerican 
colonial History is offered as: an elective. 
Six of the eight schools with an enrollment of one-hundred and 
fifty to one-hundred and ninety-nine students, require the •traditional" 
course. Two of these schools require the advanced course. American 
History and Community Study is required. Two schools in this category 
require tbe two-year sequence of American and European Hist.o ry. ~Io elective 
courses are offered. 
TWo of the three schools \'lith an enrollment of t\'iD-hundred to two-
hundred and forty-nine students require the "traditional" course. One 
of these schools requires the two year course. An advanced course is 
off ered as an elective. 
All of the schools •·li th an enrollment of two-hundred and fifty to 
two-hundred and ninety-nine students require the "traditional" course. 
Europe and America Since 1492 is required by one school. No elective 
courses are offered. 
All of the schools tdth an enrollment of three-hundred to three-
hundred and forty-nine students require the "traditional" course. No 
other courses are offered. 
The school with an enrollment of more than three-hundred and fifty 
students requires the "traditional" course; however, no other courses in 
this area are offered. 
United States Histor,y is required by two schools at the ninth grade 
II level or at alternative grade levels. In one instance it is one of four 
courses in history rotated each year over a four-year pe-riod. American 
Risto ry and Community Study is offered by one school. There is a total 
of three instances of history of the United States offered at the ninth 
grade level. 
At the tenth grade level, United States History is handled in the 
same manner as at the ninth grade level; however, one school requires the 
II first course in the two-year sequence of European and Arerican History. 
I 
I The total number of instances at this grade level is three . 
At the eleventh grade level, the "traditional" course is required 
II by four schools and is required by five schools at a.l ternati ve grade levels. 
11 One school requires the first year of the two- year sequence of United 
I 
II states History. Arerican Colonial History is offered as an elective by 
one school and an advanced course is required by one school at this grade 
level or at an alternative grade level. Europe and America Since 1492 
I is required by one school at this grade level. The first and second years 
li of .European and American Histo~ are required respectively by two different 
schools. United States History is one of the courses that is emphasized 
11 at this grade level. The total number of instances is fifteen. This 
I 
I emphasis \'Till become greater as the policy of Advanced College Placement 
spreads. This policy mru~es it necessary for eleventh year students to 
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have completed a course in United States History by the end of the 
eleventh year if they wish to take the College Entrance Examination in 
II History. 
On the twelfth grade level, nineteen schools require the "tradition 
- al" course and five schools offer it as a required course if it has not 
been completed at a lower grade level. One school requires the second 
year of the two year sequence in United States Risto ry. The advanced 
course is required by two schools - one requires it at this grade level 
and the other school requires it at this grade level if it has not been 
I 
I completed at a lower grade level. This advanced course is also offered 
by a school a s an elective. The second year of the European and American 
Histor y course is required by one school. United States Histor,y receives 
the greatest emphas i s at t his grade level as is evidenced by the fact 
that there are twenty-nine instances. 
Ancient and Medieval History. There are two predominant courses offered 
in this area of history. One is a course in Ancient History and t he other 
is a course combining Ancient and J•ledieval History. There is a total of 
eighteen courses offered in this area. Of the eighteen, seven are Ancient 
History, nine are Ancient and Medieval History, one is J;Iedieval History 
and the otber is Medieval and Early Modern History. The majority of 
schools which do not offer courses in this area in the upper school offer 
them in the middle school. 
I Ancient History is required by four schools and offered as an 
II elective by tluree schools. It is primarily a ninth grade course. At 
this grade level it is required by three schools. One school requires 
-- - "-==-=-= 
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this course at t his grade level or at another grad.e level. In one instance 
it is offered as an elective. In four of the seven instances when this 
course is offered, it is followed by a European or World Histor,y course 
which includes the 1-~edieval period. In the other three instances there 
is a definite gap between Ancient and I-todern Histor,y. 
Ancient and Medieval Histor,y is required by four schools and 
ll offered as an elective by five schools. It is only offered at the ninth 
II and tenth grade levels. At the ninth grade level it is required by three 
I 
schools and offered as an elective b.Y two schools. At the tenth grade 
level it is required by one school and offered as an elective by four 
I 
I schools. In all cases it is followed by one or more courses in l\i!odern 
I European or World History. 
Medieval History is offered as an elective at the ninth grade level. 
rt is preceded by a middle school course in Ancient History and is followed 
!1 by a course in :t<t odern .European History. This course is designed as a link 
I between Ancient and :t<1od.ern History. 
I A course in l-1edieval and Early !·1odern History is required at the 
ninth grade level by one school which stresses continuity in their 
program of history. This course is also a link between a course in 
Ancient History and a course in Hodern 'European History. 
Ancient History is required by two girls schools and two 
coeducational schools and is offered as one elective by two boys school 
and one coeducational school. Three boys schools and one girls school I 
require Ancient and t<tedievaJ. History. It is offered as an elective by j 
two boys schools and three . girls schools. It is not offered as a course 
II in any coeducational schools. Therefore, it may be stated that girls 
I 
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I schools and coeducational schools place more emphasis on Ancient History; 
whereas, the boys schools emphasize Ancient and Nedieval 1ristory. 
}.fedieval History is offered as an elective by a boys school and Medieval 
and Early Hodern History is required by a girl s school. 
Of the six schools with an enrollment of fifty to ninety-nine 
I students, one school requires Ancient History and. another Ancient and 
Medieval History. One school offers Ancient History as an elective. 
I There are three courses offered by schools of this size. 
One of the seven schools with an enrollment of one-hundred to one-
hundred and forty-nine students requires Ancient History. Two schools 
offer Ancient and Medieval History as as elective and one school offers 
I 
11 Medieval History as an elective . The number of instance s of courses 
11 offered by schools of this size is four. 
Of the eight schools with an enrollment of one-hundred and fifty 
to one-hundred and ninety-nine students, only one school requires Ancient 
History. TwO schools offer Ancient and Medieval History as an elective. 
II The numoor of instances is three. 
Two of the three schools with an enrollment of two-hundred to two-
hundred and forty-nine students require Ancient and Medieval History and 
the other school requires Ancient History. No elective courses are offered. 
The numoor of instances is three. 
Of the three schools with an enrollment of two-hundred and fifty to 
two-hundred and ninety-nine students, one school requires Ancient and 
Medieval History and one school requires Meclieval and Early Modern History. 
IJ There are no elective courses offered by schools of this size. The 
number of instances is two. 
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None of the schools with an enrollment of three-hundred to three-
hundred and forty-nine students require a course in this area; however, 
two of the three schools offer Ancient History as an elective. 
The one school l'Tith an enrollment of more than three-hundred and 
fifty students offers Ancient and Medieval History as an elective. 
The percentage of schools of various size offering courses in 
this area varies from thirty-eight percent for the schools with an 
enrollment of one-hundred and fifty to one-hundred and ninety-nine 
students to one-hundred percent for the schools with an enrollment of 
two-hu_ud.red to two-htmdred and forty-nine students and the school with 
over three-hundred and fifty students. 
At the ninth grade level, Ancient History is offered by six schools. 
It is required by three schools at this grade level and by one school at 
this or at an alternative grade level. Two schools offer it as an 
elective course. Ancient and Medieval History is required by three 
schools and offered as a ninth grade elective by another school. One 
school offers it as an elective at this grade level or at alternative 
grade levels. Medieval History is offered as an elective and Medieval 
and Early ~~odern History is required by one school. At this grade level 
there are thirteen instances in this area. 
At the tenth grade level, Ancient History is required by one school 
at this or at an alternative grade level and it is also offered as an 
elective. Ancient and Medieval History is required by one school and 
offered as an elective course by three schools. One school offers it as 
an elective course offered at alternative grade levels. There are seven 
instances at this grade level, 
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At the eleventh and twelfth grade levels, one school requires a 
course in Ancient History if it has not been completed previously. 
EurOpean and World History. In this area lies the greatest confusion of' 
terminology. i1orld History may or mcy not extend beyond the boundaries 
, of Europe. In some cases part of the course may be devoted to the Far 
East and in other cases the entire cours.e may be devoted to l'lestern 
Europe. However, in a majority of the schools, World History, in 
actuality, is :Eu:ropean History. It \'las not the purpose of this survey to 
dec ide upon the appropriateness of the terminology used in the private 
schools; consequently, the courses have been tabulated in accordance with 
the titles assigned by the private schools. In addition there is no 
agreement on the periods of time covered by either European or World 
HistorY,. In some cases these courses only cover the Modern period; 
however, the majority of these courses cover one or both of the Ancient 
schools use these courses as the introduction of the students to the 
historical approach and concepts. 
European and World History is approached in many different ways. 
There is a total of forty-three courses offered in this area. There are 
eleven different types of courses. Sixteen of the forty-three courses 
are required and twenty-seven are offered as electives. 
The course most frequently offered is Modern European History. It 
is required by five schools and offered as a.n elective by fifteen schools. 
It receives the most emphasis at the tenth and eleventh grade levels. 
- 70-
----
- ---
European History is offered as an elective by five schools and is 
primarily an eleventh and twelfth grade course. World History is; 
required by five schools, is offered as an elective by two schools, and is 
primarily a tenth and eleventh grade course. TWo schools offer an 
eleative course in Advanced European History and one school offers an 
elective course in Advanced World History. The Advanced World History 
course is offered at the tenth grade level by a school which requires a 
course in world History at the ninth grade level. Advanced European 
History is a twelfth grade course. 
courses in Euxopean History are combined with other history courses 
in five instances. The combination courses are Europe and America Since 
1492 and a tlrto-year sequence in European and American History. 
Europe Since 1815 is an elective course offered by one school at 
the eleventh grade level. Civilizations of Europe is an elective course 
offered at the tenth grade level. World History is required by one 
school at the ninth grade level. 
TWO boys schools, two girls schools, and one coeducational school 
offer European History as an elective. Advanced European History is 
offered as an elective by two boys schools. Modern European History is 
required by three boys schools and two girls schools. It is offered as an 
elective by seven boys schools, six girls schools and two coeducational 
schools. Three boys schools, one girls school, and one coeducational 
school require world History. It is offered as an elective qy one boys 
school and one coeducational school. Advanced World History is an elective 
course offered qy one boys school. Therefore, all of the advanced courses 
in this area are offered as electives by boys schools. Europe Since 1815 
and Civilizations of Europe are bot~ courses offered as electives by boys 
school s. A boys school requires World History to 1815. 
Of the combination courses, Europe and America Since 1492 is a 
required course offered by a girls school. The two, two-year sequence 
courses in European and American Histor.1 are required by a girls and a 
boys school respectively. 
Of the six schools with an enrollment of fifty to ninety-nine 
students, one school requires Modern European History and two schools 
require \'lorld History. Three of these schools offer f.~odern European 
History as an elective. The total number of instances is six. 
The seven schools with an enrollment of one-hundred to one-hundred 
and forty-nine students off er eight courses in this area. Five schools 
.offer Hode rn European History as an elective and one school offers \vorld 
History as an elective. One school requires World History and another 
requires World History to 1815. 
The eight schools with an enrollment of one-hundred and fifty to 
one-hundred and ninety-nine students offer fourteen courses. One school 
requires r•Iodern European History and another requires world History. 
Two of t he schools in this category require the two-year sequence in 
European and American History. Of the eight courses offered as electives, 
four courses are Modern European and two are European History. Advanced 
European History is offered as an elective by one school and another school 
offers World Risto~ as an elective. 
Of the t hree schools \'rith an enrollment of two-hundred to two-
hundred and forty-nine students, only t";o schools require ~i odern European 
History. The other t wo courses off e red are elective s : European History 
and Advanced European HistorJ7. The number of instances is four. 
- 71 -
II 
- 72 -
-=--= --= ==----=- =========== 
There are twelve schools t-1ith an enrollment of two-hundred and 
fifty to tl-J·o-hundred and ninety-nine students. There are five courses 
offered. Two schools offer a required course - one is I-1odern European 
History and the other i s Europe and America Since 1492. One school offers 
European History as an elective, one,Modern European History, and one~ 
Europe Since 1815. 
Three schools with an enrollment of three-hundred to three-hundred 
and forty-nine students offer a total of five courses. World Risto~ is 
required by one school. European History is offered as an elective by one 
school. TWO schools offer Il.odern European History as an elective. 
Advanced World History is an electiYe offered by another school. 
The school with an enrollment of more than three-hundred and fifty 
students does not require any courses in this area; however, Civilizations 
of Europe is offered as an elective. 
The schools with an enrollment of one-hundred and fifty to one-
hu..TJ.dred and ninety-nine students offer the largest number of courses in 
this area and the schools with an enrollment of fifty to ninety-nine 
students offer the least. 
At the ninth grade level, Hodern European History is required by 
one school and offered as an elective by another school. World History 
is required by two schools at this level and by one school at this or at 
an alternative grade level. One school offers it as an elective. World 
History is required by one school. The number of instances is seven. 
At the tenth grade level three schools offer European History _as 
an elective. Modern European History is required by three schools and 
offered as an elective by two schools. World History is required by 
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two schools and offered as an elective by one school. In addition one 
I school requires world History at this or at an alternative grade level. 
I 
II Advanced \vorld History and Civilizations of Europe are offered as electives I 
II by two diff erent schools. The first year of the two-year sequence of 
I 
I 
EurOpean and American History is required at this grade level. The number 
of instances is fifteen. 
At the eleventh grade level this area of history receives the most 
I emphasis with a total of seventeen courses offered. European History is 
offered by two schools as an elective. Eight schools offer Jviodern .Europe an 
History as an elective. One school offers it as an elective at this or at 
an alternative grade level and one school requires it at this grade level. 
Modern European History is offered more than a:ny other course in this 
area. vlorld Eistory is required by one school at this level or at an 
alternative grade level. Europe Since 1815 is offered as an elective and 
Europe and America Since 1492 is required. The first year of the two-year 
sequence of European and American HiEtory is required by one school and 
the second year is required by another school. 
In this area, there are eight courses offered at the twelfth grade 
level. Advanced European History is offered as as elective by two schools. 
Three schools offer Modern European History as an elective. One school 
offers it as an elective course at this or at a lO\>~er grade level. World 
History is required Qy one school if it has not been completed at a lower 
grade level. One school requires the second year of the t'ilo-year sequence 
in European and American History. 
At the tenth and eleventh grad.e levels, the greatest number of 
courses are offered in this area and at the ninth grade level the least. 
~ 
I 
I 
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Current History. There are seven schools \vhich offer eight courses in 
some aspects of current history beyond the usual once-a-week discussions 
of cur1~nt affairs. It is interesting to note that several of the 
schools which offer such courses are the schools which took the strongest 
stand against the inclusion of "fringe" or "frill" courses in the history 
curricula. Of the eight courses only one is required. 
Two courses are offered in contemporary History, one course in 
the World of the Twentieth Century, one course in the International 
Affairs of the Twentieth Century, one in Contemporary Society, one in 
Contemporary Affairs, one in r.~odern Diplomacy, and one in English History 
to 1815 and the World of the Nineteenth and Twentieth Century. The course , 
English History to 1815 and the World of the Nineteenth and T'ITentieth 
century is required. English History to 1815 is used. as a thread to the 
world oofore the nineteenth century; therefore, a background is established 
for the study of the world in the nineteenth and t\lfentieth century. 
A girls school offers the world i n the Twentieth Century and a boys 
school offers Intermational Affairs in the Twentieth Century. One course 
in Contemporary History is offered by a. girls school and the other by a 
boys school. Contemporary Affairs is off ered qy a boys school and 
Contemporary Society is offered by a girls school. Modern Diplomacy is 
offered by a boys school. History of R.ngla.nd to 1815 and The \·Jorld 
of the Ni neteenth and Twentieth Century is required by the same boys 
school that offer·B one of the courses in Contem:pora.ry History. It is 
interesting to note that these two courses constitute one-half of the 1 ~ 
courses offered b.r this school which is one of the oldest private schools 
and which takes a great deal of pride in being "traditional'' in every 
sense of the word. The coeducational schools do not offer a:ny courses in 
this area. All of the schools were divided into seven categories based 
on the numoor of students enrolled. There is one school in each category 
which offers a course in this area with the exception of one school, with 
an enrollnent from one-hundred to one-hundred and forty-nine students, 
which offers two courses. Twenty-one schools which individually enroll 
less than two-hundred students offer only four courses in this area; 
whereas, the ten schools which enroll two-hundred or more students offer 
four courses. Therefore, there is a higher percentage of large schools 
that offer courses in this area. 
No courses in this area are offered at the ninth or eleventh grade 
level. 
At the tenth grade level one school offers Contemporary History 
as an elective. History of England to 1815 and the Worla. of the Nineteenth 11 
and Twentieth Century is required at this level. The number of instances 
i .s two. 
The emphasis on Current History is at the twelfth grade level. 
The following courses are offered as electives: International Affairs in 
the Twentieth Century, the world in the T'rt-entieth Century, Contemporary 
Affairs, l·10dern Diplomacy, and Contemporary History (two courses). 
political Science. For the purpose of this survey the following courses 
are included under the heading of Political Science: Civics, Government, 
Economics and Political Science. There are fifteen courses offered in 
this area. In many of the other courses the political and economic 
aspects are emphasized to such an extent that the schools concerned do 
- 75 -
-- - --===== ·=='-
not be l ieve that more specific courses are needed. 
Civics is an introductory course in the government of the Unite d 
state s . In this course, as it is presented in t he private schools, there 
is l i t t le if any emphasis placed on state or local government. This course 
is offered at the ninth or tenth grade level. It is required by three 
schools and offered as an elective by one school. 
Problems of Democracy may include a. variety of topics. In one 
school current events are emphasized, in another school social problems 
are emphasized, and in a third school it is offered as a less intensive 
course in American Govern...ment than a course in Political Science. This 
course is required by one school and offered as an elective by three 
schools. It is offered at the eleventh and twelfth grade level. 
A course in Government or Political Science is offered as an 
elective Qy four schools. These courses are more intensive than courses 
in either Civ ics or Problems of Democracy. They are offered on the 
eleventh or twelfth grade level. 
The courses in Economics in the private schools emphasize the 
theoretical aspects and do not include "consumer 11 economics. Courses in 
this area are offered as electives by three schools from the tenth to the 
t welfth grade level. 
The boys schools offer ten of the fifteen courses in this area. 
The girls schools offer three courses and the coeducational schools, two. 
Civics is required by two boys schools and one girls school. It is 
offered as an elective in one boy s school. Problems of Democracy is 
required by one coeducational school and offered as an elective "by one 
boys school and t~ro girls schools. Four boys schools offer Political 
- ?6 -
II 
Science as an elective course. Economics is offered as an elective 
course qy two boys schools and one coeducational school. The boys schools 
emphasize courses in Political Science to a much greater extent than either 
the girls or coeducational schools. 
The schools with an enrollment of fifty to ninety-nine students 
offer three cours?s in this area. Two schools require Civics and one 
school offers Economics as an elective. 
Of the seven schools with an enrol lment of one-hundred to one-
hundred and forty-nine students only three courses are offered. one 
school offers Civics as an elective~ Problems of Democracy and Economics 
are each offered by a school as an elective. 
Eight of the scho<;>ls with an enrollment of one-hundred and fifty to 
one-hundred and ninety-nine students offer four courses in this area. 
one school requires Civics and another, Problems of Democracy. Problems 
of Democracy is offered as an elective ey one school and Government is 
offered as an elective by another school. 
The three schools with an enrollment of two-hundred to two-hundred 
and forty-nine students do not offer any courses in this area. 
Of the three schools with an enrollment of two-hundred and fifty to 
two-hundred and ninety-nine students, two schools offer elective courses -
one school offers Problems of Democracy and the other offers Government. 
The three schools with an enrollment of three-hundred to three-
hundred and forty-nine students offer three elective courses in this area. 
One school offers Problems of Democracy as an elective. Government and 
political Science are each required by one school. 
The school with an enrollment of more than three-hundred and fifty 
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students does not offer any courses in this area. 
The schools with two-hundred and fifty to three-hundred and fifty 
students offer more courses in this area than do the schools of various 
other sizes. 
At the ninth grade level Civics is required qy two schools. 
At the tenth grade level Civics is offered as an elective by one 
school and required by another. One school offers Economics as an 
elect-ive. 
At the eleventh grade level there are seven courses offered in this 
area. Problems of Democracy is required by one school and offered as an 
elective by another. One school offers this course as an elective at 
this or at an alternative grade level. Government is offered by one 
school as an elective and by another school as an elective at this or at 
another grade level. Political Science is offered as an elective at 
either this or at another grade level. Economics is offered by one 
school at this or at another grade level. 
At the twelfth grade level there are eight courses offered in 
this area. Problems of Democracy is offered as an elective by one school 
and by another school at this or at a lower grade level. GOvel'DJ'OOnt is 
offered by one school as an elective. It is also offered by one school at 
this or at a lower grade level. Political Science is offered by one 
school at this or at a lower grade level. Economics is offered as an 
elective by two schools. 
The emphasis on courses in Political Sciences increases from the 
ninth to the twelfth grade level. 
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I Geography. There are only four courses offered in this area. These 
1 courses are designed primarily for grades nine and ten. Na.ny of the 
schools do not offer this course beyond the eighth grade level; however, 
this does not mean that this area is not covered at the secondar.1 level. 
Geography may be a specific topic within another course or taught 
concomitantly by an extensive use of outline maps.. ?-~any of the schools 
expressed a concern for the lack of knowledge in this area and a desire to 
I place more emphasis on it. Geography is most often stressed in the courses 
in world and European History. It is used by some schools as a means of 
II establishing a sense of association. One school divides Geograpey at the 
e igb.th grade level into blocks for the courses in history which will 
follow. 
I 
11 World Geography is de signed primarily to show the importance of the 
I United States. The purpose of Gao-Politics is to provide a background 
II 
'I 
I 
II 
for other courses. 
Of the four courses offered, only one is required - Geo-Politics. 
Two boys schools offer elective courses - Geograpey and World Geography. 
One girls school offers Economic Geography as an elective and one 
coeducational school requires Geo-Politics. 
The schools with an enrollment of one-hundred to one-hundred and 
I forty-nine students offer two courses in this area - Economic Geograp~v 
,, 
and world Geography. A school with a.n enrollment of one-hundred and 
I II fifty to one-hundred and ninety-nine students offers Geo-Politics. One 
I' 
school with an enrollment of three-hundred to three-hundred and forty-nine 
students offers Geography. 
At the ninth grade level, one school requires Geo-Politics and 
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one school offers Geograpey as an elective. One school offers lf.!o rld 
Geography as an elective at this or at an alternative grade level. 
At the tenth and eleventh grade level, one school offers Economic 
I 
a.eograpey and another school offers v.rorld Geography. Both of these courses I 
. are offered as electives at this or at an alternative grade level. II 
At the t\tTelfth grade level, l~orld Geography is offered by one school 
I' as an elective at this or at a lower grade level. 
II 
I 
J3ehavd.o:t'al Sciences. Two courses are offered in this area - Psychology 
and Social Living. Psychology is offered as an elective course b,y a girls 
II I school with an enrollment of two-hundred and fifty to two-hundred and 
'l ninety-nine students at the twelfth grade level . Social Living is required 
I 
II 
II 
II 
ow a boys school with an enrollment of fifty to ninety-nine students at the I 
eleventh grade level. The school which offers Psychology at one time I 
offered more courses in the Behavioral Sciences; however, this is t he only 
course in this area novr remaining in their curriculum. 
I 
History of England. There are nine courses offered in this area. 
Eight of these ?ourses are entitled History of England and one 
through the vast amount of mate riaJ. available in the area of European 
History. 
Of the nine courses offered. only tvlO are required. One of these 
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courses is English Histo~ to 1815 and t he World of the Nineteenth and 
Twentieth Century and is required by a boys school. One coeducational 
school offers a required course. Four boys schools end three girls 
schools offer t his course as an elective. 
Of the six schools with an enrollment of fifty to ninety-nine 
students, one school requires th is course and one offers it as an elective. 
Of the seven schools with an enrol lment of one-hwldred to one-
hundred and forty-nine students, one school requires History of England 
to 1815 and the World of the Nineteenth and Twentieth Century and one 
school offers Risto~ of England as an elective. 
Two schools vdth an enrollment of one-hundred ~~d fifty to one-
hundred and ninety-nine students offer this course as an elective. One 
11 school with an enrollment of two-hundred to two-hundred and forty-nine 
~~ ::u~~~:.::::• t:~:::~re~ ~ ::::::ne O:u:::::l ;:ho:.::r:::~nt 
I course as an elective. The one school with an enrollment more than three-
hundred and fifty students also offers this course as an elective. There 
is a fairly even distribution of schools of the various sizes vlhich off er 
History of England. 
At the ninth grade level one school requires this course at this 
a.~ at an alternative grade level and two schools offer it as an elective 
II 
1 at this or at an alternative grade level. 
At the tenth grad.e level, one school requires the History of England 
to 1815 and the World of the l'Tineteenth and Twentieth Century. One school 
requires the History of England at this or at an alternative grade level. 
Three schools of fer this course as an elective and two schools offer it at 
this or at another g~ade le~~l~·~======;;~======-===~=====================9~~=====~= 
At the eleventh grade level, one school . requires this course at 
this or at an alternative grade level. Two schools offer it as an elective 
and two schools offer it as an elective at this or at another grade level. 
At the <h.relfth grade level, one school requires this course at this 
or at a lower grade level. Two schools offer it as an elective at this 
or at a lower grade level. 
The History of England is emphasized equally at the tenth and 
eleventh grade level. 
Philosophy. Two courses e.re offered in this area - Western Thought and 
Philosophy. Philosophy is offered as an elective course at the twelfth 
grade level by the boys school which has an enrollment of more than three-
hundred and fifty students. western Thought is an elective course at the 
twelfth grade level for honor students. Thi s course is offered by a boys 
school with an enrollment of three-hundred to three-hundred and forty-nine 
students. 
Far Eastern Histo;r. This course is required by a girls school and 
offered as an elective by a boys school. This course is required at 
the tenth gracle level by a girls school with an enrollment of fifty to 
ninety-nine students. A boys school with an enrollment of one-hundred 
and fifty to one-hundred and ninety-nine students offers this course at 
II the tenth grade level. 
I 
History of the Americas. This course is offered as an elective at the 
ninth or tenth grade level by a girls school with an enrollment of one-
hundred to one-hundred and forty-nine students. In additign to this course, 
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this girls school includes in its program of history, one required course 
and five elective courses. 
The purpose of this recapitulation was to explain the nature of the 
courses offered by the private schools, t o sho;-1 the extent of uniformity 
between the history pr ograms of the 'boys, girls, and coeducational schools, 
to re.veal the extent that the size of the school affects the type and 
numbe r of courses offere~and to determine the grade level of the courses. 
C~s in the Programs of History 
Analysis of the Changes. The changes which have been made and the changes 
which are proposed must be considered in an analysis of the revision of 
t he pr ograms of history. The mere hopes and desires for revision which 
were expressed qy the school officals are not included. Ther3 are the 
f ollowing three categories of changes: 
1. The addition and deletion of courses 
2. The combining of courses 
3. The changing of the required or elective 
stat us of a course. 
of the twenty-seven schools included in this analysis, only six 
schools had not undertaken any changes in the laat ten years and did not 
forsee any changes within the next fe;.; years. The .total number of ch2.nges 
since 1948 is thirty-seven and the tota.1 number of proposed changes is 
twenty-one. Table 18 shows a tabulation of all of the changes. 
Since 1948 , four courses have been combined into two courses, 
twenty-one courses have been add~d, and twelve courses have been deleted. 
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Enrollment 
of the 
Upper 
School 
50-99 
100-149 
150-199 
200-249 
'I G)U-G'j';l 
)00-349 
250-299 
350-over I 
I I Totals •••• 
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TABLE 18 
CHANGES I N TEE PROGRAMS OF HISTORY OF THE SCHOOLS OF VARIOUS SIZES 
-- - - ---~---- ------- --- - ---- - ----- --
Course Changes Since 1948 Proposed Changes 
Numbe r of Number · Number Instances Number Number Instances 
Schools of of of of of of 
Reporting Courses Courses Courses Courses Courses Courses 
Added Deleted Combined to be to be to be 
Added Deleted Combined 
0 1 2 3 4 0 1 2 3 0 1 0 1 2 0 l 0 l 
6 4 1 11: 
-
6-
-- 5 1 4 2 - 6 - 6 -
7 2 3 1 1 - 6- 1 - 6 1 4 3 - 6 1 7 -6 4 2 - - - 4 1 1 - 6 - 5 1 - 5 1 6 -
2 2-
-
.. - 1 1 
--
2 
- -
1 1 
-
2 2 
-
3 .) ~ ~ 1 1 - 1-.l.- - 2 G
- 1 .l. 3 _, - 1 ~ 2 
" 
-
2 G 1 .L 2 G 1 .L
2 1 
- - - ... 1 1 1 -- 2 - 1 -1 2 - 2 -1 1 
- - - ~ - 1 - -- 1 - 1 -- 1 - 1 -
. 27 ~5 .5 7 2 2 1 19 5 2 1 25 2 16 9 2 22 5 26 1 
a. Grades eleven and twelve were added to the upper school in 1955 . .
b. one course was changed from a required to a.n elective status 
-
-- -
- - -- - -- - - --- -
" 
Requirement Changes II 
Completed Proposed 
I 
0 1 2 0 1 2 I 
II 
6 
- -
5 1 
- I 7 - - 7 - -
6 
- -
5 1 
-
2 
- -
2 
- -
3 
- - 3 - -
. 2 ~ - 2 - -
-
1 
- -
21 6 1 
-
2.5 2 
- I 
! 
I 
I 
I 
I 
I 
~ 
In addition one school changed one course from a required to an elective 
status. 
~lithin the next five years, one school will combine two courses 
into one course, thirteen courses will be added, five courses will be 
deleted and two courses will be changed from a required to an elective 
status. 
Since 1948, the six schools with an enrollment of fifty to ninety-
nine students have combined two courses and added three courses. Within 
the next five years the schools within this category will add two courses 
and change the status of one course from elective to required. The number 
of changes made is four and the number proposed is three. 
The seven schools with an enrollment of one-hundred to one-hundred 
and forty-nine students have added eight and deleted two courses. One 
school combined two courses into one. These schools plan to add three 
courses and delete one. The number of changes made is eleven and the 
number proposed is four. 
The six schools with an enrollment of one-hundred and fifty to one-
11 hundred and ninety-nine students have added two and deleted three courses. 
I 
I 
In addition there are only two course changes proposed. One course will 
be deleted and one course will be changed from an elective course to a . 
required course. A total of five courses have been changed. 
In the two schools with an enrollment of two-hundred to two-hundred 
I and forty-nine students, only one change has been made - the deletion of 
one course. They plan to add three courses and delete two. 
The three schools with an enrollment of two-hundred and fifty to 
two-hundred and ninety-nine students have made nine changes. They plan 
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to combine ti·m courses into one, add two courses and delete one. 
The two schools with an enrollment of thxee-hundred to three-
hundred and forty-nine students have added four courses and deleted one. 
They plan to add two more courses. 
The one school with an enrollment of more than three-hundred and 
fifty students has changed the status of one course from required to 
elective. 
The schools with an enrollment of less than two-hundred students 
1 have made less c~s in proportion to the number of schools of this size 
than the schools with an enrollment of more than two-hundred and fifty 
students. Furthermore, the smaller schools plan to make fewer changes 
than do the larger schools. There are two exceptions to this trend. The 
schools with an enrollment of two-hundred to two-hundred and forty-nine 
students rank last in the number of changes made but first in the number of 
proposed changes. Also the one school with an enrollment of more than 
11 three-hundred and fifty students ranks fourth in the number of changes 
made and last in the num'ter of proposed changes. 
courses Added and Deleted Since 1948. Twenty-one courses have 'teen added 
and twelve courses have been deleted. These additions and deletions are 
reveaJ.ed in Table 19. 
II In the area of United States History there have been only two 
II changes. United States History was added as a required twelfth grade 
course and American Colonial History, as an eleventh grade elective. 
A close examination of Table 19 shows that, in the area of Ancient 
and ~-iedieval History, there is a tendency of decreasing emphasis. 
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T.A:BLE 19 
COURSES ADDED AND DELETED SINCE 1948 
Additions 
courses Grade Level 
9 10 11 12 
United States History •• • •••••••••••• • • •• • • a 
American colonial History ••••••••••• •• . . b . . 
Ancient Histoey .......... . .........• . . •• . . . . 
Medieval History .. ........... . . ... . . • • • • • • •• 
Medieval and Early Modern Hist ory ••• a . . . . .. 
Modern European History ••••••••••••• . . a •• b 
Advanced World History •••••••••••••• . . b . . • • 
Contemporary History ••••••••••••• •• • . . . . . . b 
world of the Nineteenth and 
Twentieth Century ••••••••••••••••••• •• a • • . . 
Europe and America Since 1492 ••••••• .. •• a • • 
Civics • . . . .........•. . . .. . .... . .... • a • • •• • • 
Problems of Democracy •• • •••••••••• •• •• • • c be 
Government • . •• • •••.••••••••.•••••••• •• •• c c 
political Scier1ce • . .. ............... . . . •• c c 
Economics • ........•...•••..........• • • •• c e 
Ge ograplly • •...• . •.. • .•......•.... ~ •• •• • • •• • • 
world Geography •• • • •.••.••• ... •••••• c c c c 
psychology-• •• . • •.•••••••.••••••.•.•• • • •• •• • • 
Social Living ••••••••••• • ••••• • ••••• • • •• a • • 
sociology •••••••••••••••••••••• • •••• • • • • • • •• 
History of England •••• · •••••••••••••• c c c c 
History of the Americas •• , •••••••••• c c • • • • 
Latin American History •• •• ••••••••• • • • • • •• • • 
Far Eastern History ••••••••••••••••• •• b • • •• 
Western Thought ••••••••••••••••••••• •• • • • • b 
Code 
----a--Required at specified grade level 
b--Elective at specified grade level 
c--Elective. offered at other grade levels 
- ~ -
Deletions 
. ... 
. .. .. 
3 
1 
. .... 
2 
. ... 
. ... 
. ... 
• ••• 
l 
• ••• 
• • •• 
• ••• 
• ••• 
1 
.... 
1 
• •• • 
1 
1 
• • •• 
1 
• ••• 
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Three courses in Ancient History and one in "t-1edieval History were deleted; 
whereas, only one course in this area was added. Jltledieval and Early 
Modern History was added as a required course at the ninth grade level. 
Two schools deleted }.1odern European History, one school added it 
as a twelfth grade elective, and another school added it as a tenth grade 
elective. One course in Advanced world History was added as a tenth 
grade elective. Europe and America Since 1492 was added as a required 
eleventh grade course. 
A course in Contemporary History was added as a twelfth grade 
elective and another course, the World of the Nineteenth and Twentieth 
Cent~ was added as a required tenth gra,de course. 
In the area of Political Science, there was only one deletion; 
however, there were six additions. One school deleted a course in Civics; 
however, one school added it as a required ninth grade course. Problems 
of Democracy was added by one school as a twelfth grade elective and by 
another school as an elective at either the eleventh or twelfth grade 
level. Government, Political Science, and Economics were each added by 
different schools as eleventh or twelfth grade electives. 
One school deleted a course in Geography and another school added 
t<!forld Geograpey as an elective in grades nine through twelve. 
One school deleted courses in psychology and Sociology and another 
school added Social Living as a required eleventh grade course. 
one school deleted a cou~se in the ITistor,y of England and another 
school added it as an elective in grades nine through twelve. 
History of the Americas was added by one school as an elective at 
the ninth or tenth grade level. However another school deleted Latin 
- 88-
I' 
4lt American Ristor,y. 
one school adrled Far Easteli!Il History as an elective at the tenth 
grade level. Western Thought was added as an elective at the twelfth grade 
level. 
There is some uniformity in the additions and deletions of courses 
among the private schools. There is an increase in the number of courses 
in Political Science and a decrease in the number of courses in Ancient 
and Medieval History. Also there are more courses ooing added than there 
are being deleted. Therefore, the programs of history are becoming larger. 
Proposed Additions and Deletions. The schools propose to add thirteen 
courses and to delete five courses. These additions and deletions are 
shown in Table 20. 
In the area of United States His tory, one school will add a course 
as an elective at the eleventh grade level to meet the needs of the 
students participating in the Advanced Placement Program. Another school 
will introduce a two-year course in European and United States History. 
One school will delete a required ninth grade course in Ancient 
History; however, one school will add Medieval History and another will 
add "t<1edieval and r,rodern History as an elective course at the tenth grade 
level. 
In the area. of European and World History, a tenth grade elective 
course in European History and one in Modern History will be deleted; 
however, a required course in Modern European History will be added at the 
eleventh grade level. In addition a course combining World History and 
American Colonial History will oo required at the tenth grade level. 
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TAELE 20 
PROPOSED ADDITIONS AND DELETIONS 
courses Courses to be 
Courses to be Deleted 
Added a Present Course Status 
9 10 11 12 
United States History ••••••••• l(llE) • • • • •• . . 
Ancient History ••• • ••••••••••• . . . . lR . . •• •• 
Medieval Histor,y •••••••••••••• 1 • • • • .. . . 
Medieval and 1.~odern History ••• l(lOE) •• • • •• .. 
European History •••••••••••••• • • • • •• lE • • •• 
Modern European History ••••••• l(llR) • • lE •• •• 
United States and European 
History (two year course) •••• ~ 1 •• •• • • • • 
world History and American 
Colonial History ••••.••••••••• l(lOR) • • •• • • • • 
Ci vies ......................... • • • • •• lE • • • • 
Problems of Democracy ••••••••• • • • • •• • • lR • • 
Govern.ment ••• , •••••••• "' ••••••• 1 •• •• • • • • 
Economics •••••••.•••••••••.••• 1 •• •• •• • • 
Geograpl:J;v' • •••••••••••••••••••• 1 •• •• • • . . 
world Geography •••••••••••• ~·· 1(9) •• • • • • • • 
Russian History ••••.•••••••••• 1(11 or 12) • • •• • • •• 
seminar •.••••••••.••••.••••••• 1 • • •• •• • • 
History of one Europe an 
country •...••.••.•.••...•.•.•• 1(10_) •• •• • • •• 
Totals ••• • ••••••••••••• 13 1 3 1 0 
a. The number inside of the parenthesis indicates the grade level at 
which the course will be offered. "R" denotes a required course. •E• 
denotes an elective course. In many instances this information was 
not available. 
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In the area of Political Science, a tenth grade elective course 
in Civics will be deleted. Another deletion \rill "be a.n eleventh grade 
required course in Problems of Democracy. ·courses in Government and 
Economics >-rill be added. 
A course in World c~ogr~phy will be added on the ninth grade level 
and another course in Geography \'rill 1:e added. 
A course in Russian History will be added at the eleventh or 
twelfth grade level to parallel a course in United States Histo~r. 
one school will add a seminar course and another school will select 
the history of one European Country as a thread for ~uropean History. 
There is definite evidence to show that the progra~s of history are 
. 
1 
being enlarged 'by the private schools. 
I 
Roweve:r, the past trend in revision I 
1 .-:ill be reve rsed, to a certain: extent, by the apparent renewed emphasis 
which wil l be placed on Ancient and Medieval History and a decreasing 
emphasis on Political Science, 
Changes bz Grade Level, The number of courses added increases from the 
ninth grade to the twelfth grade level. At the ninth grade level, five 
courses have ooen added. Two required and three elective courses \rr.ere 
added in a variety of areas. Only one course will be deleted at the ninth 1 
I 
grade level. At the tenth grade level, two required courses and five 
elective courses .-rere added. Three courses ,,ill be deleted at the tenth 
grade level. At the eleventh grade _, level, two required and seven elective 
courses were B.dded. Only one · course will 1:e deleted. Of the nine courses 
added at the eleventh grade level, four courses were in the area of 
Political Science. At the twelfth grade level, one required course and 
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ten elective courses were added. No courses will be deleted at this grade 
I 
1 level. Five of the eleven courses added at the twelfth grade level are in 
the area of Political Science. 
In the revision of the programs of history, more courses are baing 
added at the eleventh and twelfth grade level. The courses added at the 
ninth and tenth grade level cover a variety of areas without emphasis 
being placed on any particular area; however, at the eleventh and twelfth 
1 grade level there is a definite emphasis on Political Science. In addition, 
i more elective than required courses are being added. Of the twenty-one 
'I 
courses added seven were required, seven were offered as electives at 
specific grade levels and seven were offered as electives at alternative 
II 
grade levels. 
,, The Combining of Courses. In one instance, a course in Ancient History 
was combined with Medieval History and required at the tenth grade level. 
In the other instance, the world of the Nineteenth and Twentieth Century 
was combined with English Histor,y and required at the tenth grade level. 
one school will combine Medieval History with Modern History. 
Changes in the Required and Elective Status of the Courses. One school 
changed the status of a course in the Histor,y of England from required 
to ·~:~lective. One course in t"iorld History will oo changed from elective 
to required, another school will change one or more of their elective 
courses to required to insu..-e three or four years of historY- upon 
grad.uat ion • 
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Current Events 
Methods of Approach. The topic of current events is approached by the 
private schools in a varie;by of Wl\)Ts. There are seven schools which offer 
a two-semester course in some type of Oontemporar,y History. It is the 
purpose of these courses, not only to make the students aware of current 
events, but to give them an understanding of the background of the events. 
In addition, four schools offer a course in Problems of Democracy which, 
for the most part, are concerned with those current events which are 
occuring within the United States or which have a great impact on our 
way of living. 
The majority of private schools do not have a well formulated 
program for presenting current events to the students. There are no two 
schools which follow the same approach.. The approaches of the private 
schools to current events may be divided into fourteen categories. Some 
schools use only one approach and others combine several different 
approaches. The approaches of the schools of various sizes are shown in 
Table 21. 
There are eleven instances of current events being discussed in 
the classroom when the material being covered is related to some aspect of 
a current event. Four schools use this approach exclusively. Another 
school which uses this approach may also discuss an event when the students 
express a strong desire to do so. In two schools this approach is 
supplemented b.1 the activities of clubs. Three other schools supplement 
this approach by offering courses in which current events are emphasized. 
one school using this approach also offers an elective course in current 
events. 
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TABLE 21 
CATEGORIES OF APPROACBES TO CUlffiEJiJT EVENTS 
IN TEE SCHOOLS OF VARIOUS SIZESa 
Enrollment in the Up:pe r School 
category 50- 100- 150- 200- 250- 300-
99 149 199 249 299 349 
Required, two periods 
a week, one grade l evel ••• l .. • • . . •• • • 
Required, one period a. 
week, all grade levels •••• , 1 • • 1 •• •• •• 
Required, one period a 
week, all grade levels ••••• 1 1 • • 1 •• 2 
Elective, one period a 
week, open to all grade 
lewls •.•................• . •• •• 2 •• • • • • 
Required , one assembly a 
week, all grade l evels ••••• 1 •• 1 • • • • • • 
Luncheon or Junior a.:fte r 
dinner speeches , once 
aJ week. . It • • • • ••••••• ~ • ••••• • • 1 1 •• •• • • 
Forum, monthly, open to 
all grade levels •.•••..•••• . . . . 1 •• . . • • 
Clubs, foreign, debating 
or international ••••••••.•• •• 2 • • 1 1 • • 
Panels, informal ••.••.• , ••• 1 •• • • •• • • • • 
Integrated in all classes •• 3 1 2 1 • • 1 
Emphasized in a 
particular course •••• • ••••• 3 5 3 3 •• 3 
Class discussions when 
appropriate to subject 
matter ••••.••••..••••••••• • 1 3 2 1 3 •• 
Class discussions when 
students demonstrate 
an interest ••... ..........• 2 •• . . • • •• •• 
occasional comment in 
classroom •. • ... . . .....••..• • • 1 • • • • •• • • 
a. Information from twenty-eight schools included 
-====!'~----
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350- Total 
over 
• • l 
• • 2 
• • 5 
• • 2 
• • 2 
. . 2 
• • 1 
. . 4 
• • 1 
•• 8 
1 18 
1 11 
• • 2 
•• 1 
jj 
II 
II 
II 
Eight schools stated that current events were integrated into all 
of the courses in history. Some schools went even further and stated 
that their overall approach to all of the courses i n history was to 
develop a background which would enable the students to understand current 
events and affairs. Several schools stated that their approach to all 
courses was from a contemporary point of view and that relationships 
between the past and present were continually demonstrated. 
Eleven schools offer courses in which current events are emphasized. 
There ate eighteen such courses. Fourteen of these courses are in the 
programs of history. One school requires a course in Public Speaking in 
which all of t he speeches are on a topic taken from current events. 
Another school offers a course entitled Modern Backgrounds. This is a 
required course given by the English department in which t\'IO periods a 
week are devoted to literature about current events or the backgrounds of 
these events. In two other schools, the courses in literature include 
selected readings in current events. 
The size of the school has no apparent affect on the number of 
approaches offered by the V.arious schools to the topic of current events. 
The average number of approaches per school is two. Ten schools offer 
only one approach and fourteen offer two app roaches. There are four schools 
v-rhich offer more than two approaches; furthermore, these schools have an 
enrollment of less than ttro-hundred students. 
Most of the schools expressed a desire to improve their approaches 
to currant events. Their main concern is for an opportunity, not only to 
discuss the events as they occur, but to investigate the backgrounds. 
:a:owever, they do not have the time to pursue this area to the extent they 
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Materials Utilized. \'lith the exception of the non-fiction novels used 
in English Literature, all of the material presented is in the form of 
newspapers, weekly magazines, and published exhibits for bulletin boards. 
Many schools require that all of the students on the twelfth grade level 
subscribe to the daily and/or SUnd~ New York Times which includes the 
News of the Week in Review. Students in the various schools may also be 
required to subscrioo to such magazines as Time, Newsllleek:, and U. s. Ne\<TS 
and vlorld Report. Two of the schools use the American 0 bserver for 
· source material. One school exhibits the World news on a centrally 
located bulletin board. The Civic Education Series is used by one school 
at all grade levels. One of the weekly assemblies is based on the 
material presented in the Great Decisions Program. 
One school, in an attempt to have a variety of material available 
to all of the students, requires that all of the ninth grade students 
subscribe to u.S. News and world Report, all tenth grade students, to 
News\'reek, all eleventh grade students, to Time, and all t\'relfth grade 
students, to the daily and SUnday Hew York Times. 
Although the private schools offer many different approaches to the 
topic of current events, there is no uniformity amng the schools. 
Furthermore, most of the private schools believe that this topic should 
be more consistently and extensively covered; however, they agree that 
there is not enough time to accomplish this. 
The Behavioral Sciences 
courses Offered. Seventeen of the twenty-seven schools which were 
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intervievred do not offer any courses in this area. Furthermore, they can 
see no value in including them in the curriculum. The following replies 
were typical of the ans\'rers given to questions about courses in this area: 
1. There is no time for this type o.f course. 
2. This area is adequately covered in the home. 
J. The parents believe that it is a waste of time to include 
such courses in the curricul'Wll. 
4. The students have an academic interest which precludes an 
interest in this type of course. 
5. W'hen a student has a need in this area, he is sent to a 
special school. 
6. If a child has a minor problem it is handled on an individual 
basis. 
7. There is no reason to cover the material in this area because 
it is "self-evident". 
There are two schools which offer specific courses in this area. 
Social Living is a course 'I'Thich deals with tm individual and his 
environment. The students are challenged to think about the many and 
varied problems surrounding them. Another school offers a course in 
Psychology; however, this course m~v be deleted. This particular school 
II has already deleted a course in Psychology at a lower level and a course 
I I in Sociology because they no lon~r believe it is necessa~r to offer 
specific courses in this area in view of the fact t hat social problems 
are di scussed in all courses of history. 
In one school the religion depart ment offers a course in Social 
Problems. In this course contemporary social movements are studied from 
an ethical point of view. In addition, this school offers Anthropology 
as a science course in which the pre-history of Man in the :Ne\'1 World 
is studied. One other school offers a course in Anthropology; however, 
this course is outside of the scope of any particular department. 
The course in Problems of Democracy which is offered by one school 
is primarily concerned with social problems. The course, American History 
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e D.lld Community Study, emphasizes the social problems that exist on the 
II community level. 
I There are four schools \'Thich give a limited amou.-J. t of attention 
I to this area. In one instance the topic of citizenship includes a 
I consideration of the responsibilities of the individuaJ. to society in 
helping to alleviate the existing social problems. In another school, the 
twelfth year students are required to write a, theme on a contemporary 
social problem. The approach of one school stresses the coordination 
I 
of "minds and hands". Still another school discusses the major social 
problems as incidental to the overall picture of history. 
The private schools as a t-rhole do not believe that the behavioral 
sciences should be included as separate courses within the programs of 
history. The size of the various school s does not affect the attitude of 
the schools tol<~ard this area. This is f urther emphasized by the reluctance 
of t he private schools to refe r to the 11 histo:cy" departments as "social 
studies" departments. 
Utilization of Community and Outside Resources 
Ex tent of Utilization. community and out side resources are utilized in 
varying degrees by the private schools. Thirty-seven percent of the schools 
do not utilize them at all, another forty percent of the schools use them 
to a limited d.egree, and twenty-two percent use them frequently. 
The size of the school d.oes affect the extent to which community 
resources are utilized. All of the schools \'lith an enrollment of more 
than two-hundred students seldom or neve r util i ze these resources. The 
six schools which use these resources extensively, have an enrollment of 
less than two-hundred students. The reason given by the lar@Br schools 
for not utilizing these resources \'las, not that their large school plant 
off ered adequate material, but that there was not enough time available. 
II 
Several of these schools stated t:b..at they utilized these resources only 
II on the lower and middle school levels. 
Of the eleven schools t hat ste.ted that they occasionally use these 
resources, seven schools stated that there were no resources '"hich they 
I used in particul~-..r. II There were t\'10 reasons given for this infrequent 
I utilization. The first was that there was not enough time available, and the second reason was that they do no t emphasize state or local gpvernment 
recause the majority of their students come from other towns, cities, 
and. states. To a limited degree, some of the students do attend the local 
town or city government meetings. In two instances delegates are sent 
to the meetings of the World Affairs council. One school plans a trip to 
the United Nations for all of the students on the twelfth grade level. 
The six schools which utilize community and local resources 
extensively require that the students attend town meetings and sessions 
of the legislature and the various courts. In addition to the United 
Nations, they visit museums, industrial centers, public utility plants, 
banks, health centers, and settlement houses. 
It is interesting to note that one girls school not only utilizes 
the town meetings as resource materia~, but also requires a \<Teekly course 
in Parlimentary Procedure at the tenth grade level fo r which the town 
meeting is a primiary source. 
The smaller schools are enthusiastic about the opportunities which 
1Jl.ey J2_rQ.Yid.e for .l,~ir students j.n th.i ~rea; however, the larger schools 
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do not appear to 'be concerned that there is apparently not enough time 
for the inclusion of such activities in their programs. 
The Areas of Emphasis and the Overall Approach 
I' The Areas of Emphasis. 
be divided into five areas: political, social, economical, cultural, and 
The material presented in courses in histor.y may 
'I religious. J!"!ach school may decide to emphasize any or all of these areas. 
The fact that one area is emphasized ·does not necessarily mean that the 
other areas are exclud~d; however, it does show the extent to which the 
I I students vrill "be given a "balanced insight into history. 
Forty-one percent of the schools give equal emphasis to all areas. 
These schools r~ from the smallest to the largest. In seventy-four 
percent of the schools, one area which is emphasized is the political. 
In fifty-six percent of the schools, the social area is emphasized; in 
fifty-two percent, the economical area; and in forty-one percent, both 
the cultural and religious are as. · 
For the most part the political, social, and economical areas are 
II emphasized by schools of all sizes; however, the cultural and religious 
areas receive more emphasis from the smaller schools than from the larger 
schools. 
There are eleven schools which give equal emphasis to all ~ive 
areas; four schools emphasize four s.reas; four schools, three areas; 
five schools, two areas; and three schools, only one area. 
The overall Approach. Hithout exception, the various courses in history 
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are presented in 11 subject matter" f orm. The students are not only 
expected to learn tl::e facts but to understand the historical concepts. 
Seventeen of the schools placed equal value on the learning of factual 
knowledge and the understanding of historical concepts. 
Three of the larger schools stated that they saw more value in an under-
standing of concepts and in an ability to think critically than in the 
attainment of factual kno11T1edge. Seven school s, six of which were the 
smaller schools, stressed the importance of attaining factual knowledge 
at the expense of an understanding of historical concepts. 
The main purpose of the private schools is to prepare students 
for college; however, beyond this t here is littie agreement on what 
material should be emphasized in this preparation or how the material 
should be approached. 
Parental Interest in the Programs of History 
Extent of Interest. The parents of students \'Tho attend private schools 
have the opportunity to select the school which they wish their children 
to attend. Therefore, the extent to which they inquire about the program 
of history reveals, to a certain degree, the extent to which the parents 
are a\<Jare of the value of history to their children. In only t1tro instances 
did the schools believe that the parents had no interest whatsoever in the 
program of history. Five of the schools stated that althottgh the parents 
did. not show a particular interest in this area, they relied on the 
reputation of the school to insure excellent preparation in all areas. 
Thirteen of the schools stated that the parents showed some interest. 
Boston University 
~hool of Education 
Library 
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• =t However, -;,hree ;f t :.se : choo; :-st.ted that the parents• interest was-
!1 limited to the extent that the courses satisfiecl college requirements. 
In two instances, the parents showed more interest in courses in the 
foreign lan~s and mathematics and science than in history. Two schools 
stated that the parents showed a marked interest in the courses that were 
I 
offered and in the content of each course. ' Six of the schools stated that, 11 
although initially the parents showed little interest, parental interest 
was aroused by the history projects of the children and by the increasing 
ability of the students to discuss controversial issues. 
Seven of the schools stated that the parents not only showed an 
I 
1
1 interest at the time of enrollment, but that this interest in history 
l1 increased. The parents discussed the programs of history quite extensively 1 
I at conferences and at various meetings held with the schools throughout 
the year. In one instance, many parents became guest speakers in the 
various classes of history . 
On the v1hoJ.e the parents show a general interest in the programs 
of history as a part of the secondary curricula; however, they do not 
inquire about or show interest in the specific courses offered. 
Participation in Independent School Associations 
The private schools are inclependent institutions which must com:ply 
"'ith only the more general laws of the Commonwealth pertaining to education . 
I 
This is in sharp contrast to the public schools which are at the receiving 
l1 end_ of laws, regulations, and recommendations of many different educational 
boards and committees. There are many ind.ependent school associations 
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and associations which are composed. of members from private and public 
schools. 
\'!hithin these associations there is an opportunity for the exchange 
of ideas about techniques, methods, approaches, policies, programs, and 
curricula. However, these associations are only effective to the extent 
that they are accepted for this purpose and to the extent that the meetings ' 
and conferences are attended b,y representatives of the various schools. 
There are twelve schools which believe that such associations have 
a definite value. The associations most enthusiastically supported 
are the New England Council of History Teachers and the Secondary Education 
:Board. Although these two associations were praised, the same schools 
which praised them believe that more valuable information is obtained from 
workshops and from informal conferences of the teachers. 
I 
Three schools were not enthusiastic a"bout such associations; however, 
they did send delegates to the meetings and conferences. These schools 
stressed the value of conferences between the individual schools. 
Five schools d.o not send delegates to meetings of these associations 
because they believe that their programs of history must l:e adapted on 
an individual basis to the needs of their particular students. In 
a:ldition they do not find the meetings and conferences of any value to 
the members of the departments of history. 
Two of the smaller schools only send delegates to the conferences 
which are held on the administrative level. The members of the various 
departments do not attend. 
Five schools saw no value whatsoever in these associations and only 
belonged when there was a "professional necessity11 • Furthermore, these 
/ 
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schools saw no need :for any exchange of ideas with other schools. 
The size of the school does not h ave any affect on the attitude 
of its staff toward the associations of schools or of teachers of history. 
The fact that only forty-four percent of the schools enthusiastically 
support these associations precludes the possibility of the associations 
I having any degree of influence on what is included in the programs of 
II history. Furthermore, this also means that there will be a continued 
lack of uniformity in the programs of history among the private schools. 
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CHAPTER V 
SUMMARY AND RECOMMENDATIONS 
The private, secondary schools are independent institutions exist-
· ing primarily for the purpose of college preparation. They are free to 
1decide for themselves the best way to prepare their students for college. 
!It is for this reason that there can be no valid conclusions drawn from 
I . 
ian evaluation of these schools solely on the basis of their curriculum. The 
~oat-graduate records of the students must be closely examined. This is an 
area which could be extensively analyzed and the results would be enlight-
ening when compared with a parallel analysis of the post-graduate records 
of students from public schools. 
Education must be dynamic if it is to guide the advance of a 
changing society. However, education cannot be qynamic unless there is 
reedom to experiment with educational practices and policies. The freedom 
of the private schools is accompanied with a responsibility to accept the 
ole of innovator. The freedom of the private schools is not unlimited. 
Their primary purpose is preparation for college and they may pursue their 
~ole o£ innovator only to the degree that the preparation o£ their students 
,meets the requirements of the colleges. A study of the extent to which the 
I 
lr olleges and the private schools confer about preparation and requirements 
' ould reveal the degree of freedom which the private schools might exercise 
in determining the best methods of preparation. The graduates o£ the pri-
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vate schools must be highly successful in gaining admission to college if 
their existence is to be assured. 
There are some areas in which there is a degree of uniformity among 
the private schools; however, in many instances there is a higher degree 
of dissimilarity than there is of uniformity. 
A summary of the history curricula in the private, secondary schools 
cannot be expressed in generalizations without a distortion of the findings; 
therefore, the most meaningful summary is divided into the twelve areas 
based on the questions stated in Chapter 1. 
1. What courses are included in the programs of history in the 
private, secondary schools~ Thirty-one schools offer one-hundred and thirt,-
eight courses in thirty-nine different areas. There are two broad areas 
covered by all of the schools - United States History and European and 
World History. Approximately one-half of the schools offer courses in 
Ancient and Medieval History and Political Science. The remaining courses 
are not offered by more than eight schools. Therefore, the private schools 
offer a large range of courses; however, there is a lack of uniformity among 
the schools in the areas covered by the various courses. 
The number of courses offered increases from the ninth to the twelfth 
grade level. At the ninth grade level, a course in Ancient and Medieval 
History is most commonly offered. At the tenth grade level, either a 
course in Ancient and Medieval His tory or a course in Modern European 
History is most commonly offered. United States History and Modem 
European .History are the two courses offered most frequently at the 
eleventh grade level. At the twelfth grade level, more schools offer a 
course in United states History than in any other area. 
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There is a trend toward offering two years of United states History. 
This is accomplished by offering an advanced course or by offering a two-
year course combined with the history of another area. 
2. What courses in history are required? There are sixty-seven 
courses required in twenty different areas. In compliance with the state 
law, all of the schools require some course in United States History; however, 
l there is no other course that is required by more than five schools. CourseJ 
I 
in the broad area of European and World History are offered by ten schools. 
Beyond this there is no uniformity in the courses required by the private 
schools. The number of courses required at various grade levels decreases 
from the ninth to the twelfth grade level. 
3. What courses are offered as electives? There are seventy-one 
courses offered as electives in twenty-one different areas. The course 
most frequent~ offered as an elective is Modern European History; however, 
this is only offered as an elective by fifteen schools. The number of 
I elective courses offered at various grade levels increases from the ninth 
to the twelfth grade level. 
4. What is the expected number of courses in history completed by 
each student upon graduation? The average number of courses completed is 
three. Many of the schools expressed a desire that every student be 
required to take more courses. 
5. What changes have been made in the programs of history within the 
last ten years? There is a definite trend toward increasing the number of 
courses in the history programs. There have been twenty-one courses added 
and only twelve courses deleted. The revision has proceeded at an evolu-
tionary rather than revolutionary pace. There is some uniformity among the 
, _ 
rivate schools in the areas in which courses have been added or deleted. 
10f the twenty-one courses which were added, six were courses in Political 
Science. In addition, four of the twelve courses which were deleted were 
in the area of Ancient and Medieval History. 
6. What changes are proposed in the programs of history within the 
next five years? The trend here will be to increase the number of courses 
,offered in the programs of history. The trend toward increasing the 
!number of courses in Politi~al Science l~ll not be as strong as it has been 
:for the last ten years and the trend toward decreasing the number of courses 
in .Ancient and Medieval History will disappear. There will be more courses 
!added at the eleventh and twelfth grade levels than at the ninth and tenth 
lgrade levels. In addition more elective courses will be added than required 
courses. 
7. Is the topic of Current Affairs included in the programs of his-
tory as a separate course or as a unit within another course? Not only 
- I j is there no consistency among the schools in the handling of Current Affairs, , 
but also the programs of the individual schools are poorly organized. For 
the most .part Current Affairs is crowded into the programs of history by 
adding it to a specific course or by offering it one period a week. Many 
of the schools are concerned with the inadequate handling of this topic. 
Not only do they believe that the topic must be given more emphasis, but 
also that the students should be made aware of the backgrounds ot these 
specific events. 
B. Are courses in the behavioral sciences includ.ed in the programs 
of history? There is an obvious absence of courses in this area. ~ 
~ two schools offer courses directly related to this area of study. Sixty-
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e I three percent of the schools do not offer anything in this area. One 
I reason that the private schools refer to the departments which cover the 
11 social sciences as 11history11 and not "social studies" departments is to 
preclude the inclusion of courses in the behavioral sciences. 
9. LO what extent are community and outside resources utilized to 
enrich the courses in history? Thirty-seven percent of the schools do 
not believe that the use of community or outside resources enriches the 
program of history; whereas, only twenty-two percent of the schools use 
them exbensively. The remaining forty percent of the schools see only a 
limited value in the utilization of these resources. Lhe reason JOOst 
frequently given far not utilizing them was that there was no time avail-
able. One reason that there is not enough time is because the students are 
expected to do extensive reading in all,courses. 
10. What is considered to be the 11best approach" to the study of 
1 
history by the private, seeondar.y schools? Without exception, all of the 
II courses are presented in 11subject matter" form; however, the organization 
of the courses may var,y. Sixty-three percent of the schools place equal 
emphasis on the attainment of factual knowledge and the understanding of 
historical concepts. '.i.'hese schools emphasize the development of an ability 
to think critically; however, none of the schools believe that the "pro-
blem approach" is appropriate at the secondary level. There are varying 
degrees of emphasis placed on the political, social, economic, religious, 
and cultural aspects of the subject matter. The areas most frequently 
emphasized are the political, social, and economic. 
ll. To what extent does the number of students enrolled in · the upper 
school affect the programs of history? A classification of 'the private 
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schools by the nUmber of students enrolled is the most convenient and 
meaningful method of handling the data; however, an analysis based on 
a classification of schools by size is limited. The effect of the size 
of the school is not extensive and is limited to a few areas. 
Although there exist agencies which accredit the private schools, 
there is no report of ratings published for the benefit of the public. 
There is no doubt that some schools offer a better preparation fpr college 
than do other schools. An analysis of the programs of history in terms of 
impartial ratings of the schools would provide a wealth of meaningful data. II 
There is little uniformity in the programs of history which are 
offered by the private, secondary schools. For those educators and parents 
who believe in the right of the individual to select for his child the 
school which they believe to most adequately meet the needs of their child, 
this dissimilarity is one of the virtues of the private school. The ques-
tion which must be answered is: does this lack of uniformity inhibit or 
I promote an adequate preparation in the field of history. 
The existence of the private schools and their programs of history 
II must be evaluated not only in terms of the purposes for which they exist, 
but in terms of their contributions to society. Because of the lack 
of uniformity in the private schools, an evaluation of the programs of 
history may be valid only i£ each school is individually evaluated in 
terms of its purpose. An evaluation of the private schools as a whole 
!I would not only be unjust but invalid. 
This survey is offered as a basis for an evaluation of the private 
schools in terms of the many aspects of the various programs of history. 
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APPENDIX A 
THE GENERAL LAWS OF MASSACHUSETTS PERTAINING TO PRIVATE SCHOOLS 
Chapter 76, Section 1, states that: 
For the purposes of this section, school committees shall approve 
a private school only when the instruction in all the studies 
required by law is in English, and when satisfied that such 
instruction equals in thoroughness and efficiency, and in the 
progress made therein, that in the public schools in the same town; 
but shall not withhold such approval on account of religious 
teaching, and, in order to protect children from the hazards of 
traffic and promote their safety, cities and towns may appropriate 
money for eonreying pupils to and from any schools approved under 
this section. 
Chapter 71, Section 1, states that: 
SUch schools shall be taught by teachers of competent ability and 
good morals, and shall give instruction and training in orthography. 
reading, writing, the E.ng:Lish language and grammar, geography, 
arithmetic, drawing, music, the history and constitution of the 
United states, the duties of citizenship, physiology and hygiene, 
good behavior, indoor and outdoor games and athletic exercise. In 
connection with physiology and hygiene, instruction as to the 
effects of alcoholic drinks and of stimulants and narcotics on the 
human system, and as to tuberculosis and its prevention, shall be 
given to all pupils in all schools under public control, except 
schools maintained solely for instruction in particular branches. 
Such other subjects as the school committee considers expedient 
~ be taught in the public schools.2 
Chapter 71, Section 2, states that: 
In all public elementary and high schools American history and 
l'l'he Commonwealth of Massachusetts, 'l'he Department of Education, 
ueneral Laws Relating to Education,Whole Number 395, Number 3,(Boston,l956), 
p.l03. 
2rbid., 50. 
I ! 
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APPENDIX {continued) 
c~V1cs, including the ~onstitution of the united states, the 
Declaration of mndependence and the Bill of rtights, and in 
all publie high schools the Constitution of the Common-
wealth and local history and government, shall be taught as 
required subjects for the purpose of promoting civic service 
and a greater knowledge thereof, and of fitting the pupils! 
morally and intellectually, for the duties of citizenship. 
lrhe Commonwealth of Massachusetts, 50. 
I 
II 
I ' -' 
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APPENDIX B 
THE PRIVATE, SECONDARY SCHOOLS WHICH WERE CONTACTED 
Abbot AcadeJcy" 
Arnold School 
Bancroft School, The 
Beaver Country Day School 
Belmont Hill School 
Brimmer and May School 
Browne and Nichols School 
Buckingham School, the 
Cambridge School of Weston 
Chapel Hill School 
Chauncy Hall School 
Concord Acadentr 
Huntington School for Boys 
Schools Interviewed 
Lawrence Acade~, The 
Manter Hall School 
Milton AcadeJD.Y 
Noble and Greenough School 
Phillips AcadeJD.Y t Andover) 
Rivers Country Day School 
Roxbury Latin School 
Tabor AcadeJD.Y 
Thayer AcadeJD.Y 
Thompson Academy 
Walnut Hill School 
Winsor School 
Worcester AcadeJD.Y 
Schools Not Interviewed - written Information Obtained 
Brooks School 
Governor Dummer Acadelcy' 
Groton School 
Middlesex School 
Schools Not Interviewed - No Information Obtained 
Cambridge Acadelcy' 
uana Hall Schools 
House in the Pines 
Howard Seminary 
New Preparatory School 
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APPENDIX C 
SAMPLE FORM LETTER 
Mrs. Vida s. Clough, Director 
HOWard Seminary 
West Bridgewater, 
Massachusetts 
Dear Mrs. Clough: 
584 Plymouth street 
East Bridgewater, 
· · Massachusetts 
·.february 7, 1958 
I am in the process of writing my thesis for a Master•s uegree in 
Education. My thesis will be based on the data collected from a survey 
of the programs of Social Studies in the private, independent schools in 
Massachusetts. 
At your convenience, I would like to have the opportunity to discuss 
with you or one of your representatives the program which your school 
offers in the Social Studies. I could be at Howard Seminary on February 
17, 1958 at 2:45 P.M. 
I am enclosing a form on which you ~ indicate if such an interview 
would be possible. 
Trusting that I have not imposed unduly upon you, I am 
Sincerely yours, 
Nancy S. Cousins 
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APPENDIX D 
SAMPLE REPLY FORM 
Dear Miss Cousins: 
It would be convenient for me to meet you 
February 17, 1958 at 2:45 P.M. 
It would not be convenient for me to meet 
you at the time you have specified, Please 
contact me by telephone to arrange an appointment. 
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APPENDIX E 
ASSOCIATIONS CONTACTED 
American Bar Association 
American Economic Association 
American ijistorical Association 
American Political Science Association 
American Sociological Society 
Association of American Geographers 
Country Day School Headmasters Association of the United States 
Head Mistresses Association of the East 
Independent School Association of ~ assachusetts 
National Association of Principals of Schools for Girls 
National Council of Independent Schools 
National Council for the Social studies 
Secondary Education Board 
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